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School Improvement Grant 1003(g)

Part Il: LEA Application 2010

LEA Name: LEA Mailing Address:
Georgia School for the Deaf 232 Perry Farm Rd SW
Cave Spring, GA 30124

LEA Contact for the School Improvement Grant
Name: Lee Shiver

Position and Office: Director

Contact’'s Mailing Address: 232 Perry Farm Rd. SW
Telephone: 706-777-2200

Fax: 706-777-2204

Email Address: Ishiver@doe.k12.ga.us

Superintendent (Printed Name): Telephone:
Signature of Superintendent: Date:
X

The District, through its authorized representatagrees to comply with all requirements applicdbléhe School
Improvement Grants program, including the assumnoetained herein and the conditions that appanio
waivers that the District receives through thislaagion.
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School Improvement Grant 1003(g)
LEA Application 2010

LEA Name: Georgia School for the Deaf

Section A. SCHOOLS TO BE SERVED: The LEA must intude the following information with
respect to the schools it will serve with a Schotthprovement Grant. Using the attachment list of
eligible schools, identify each Tier I, Tier I, ard Tier Il school the LEA commits to serve and selet
one of the four intervention models (turnaround moel, restart model, school closure model,

transformation model) that the LEA will use in eachTier | and Tier Il school.

Note: An LEA that has nine or more Tier | and Tier Il schools may not implement the
transformation model in more than 50 percent of theschools.

Tier | Tier | Tier Intervention Models (Tier | and Tier 1l Only)
School Name NCES ID# I Il 1] Turnaround| Restarf Closure Transformati
Georgia School for
the Deaf X X
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School Improvement Grant 1003(g)
LEA Application 2010

LEA Name: Georgia School for the Deaf

School Name: Georgia School for the Deaf

Sections B and C must be completed for each Tierand Tier 1l school applying for this grant.
Section B, number 6 and Section C must be completéalr each Tier Ill school applying for this

grant.

Section B. DESCRIPTIVE INFORMATION: The LEA must include the following information to

complete the School Improvement Grant application.

1. For each Tier | and Tier Il school that the LEA auits to serve, the LEA must analyze the needs
of each school and select an intervention modetéoh school.

a) Complete the School Profile (Attachment 1a: EletasnSchool Profile, Attachment 1b:
Middle School Profile, Attachment 1c: High Schéwbfile).

b) If available, attach the “Target Areas for Imprownti section from the Georgia Assessment

of Performance on School Standards (GAPSS) rewewspleted within the last two years.

c) Provide a narrative describing the outcomes ofyairad the data (school needs).

School needs data was collected and analypedtfie following sources: GAPSS Analysis, CRCT,
ELA/Reading and Math and GHSGT ELA and Math GratleSITAR Reading, STAR Math, The Basic
Reading Inventory,"35" and §' Grade Writing Assessments, GHSWT, Highly Qualifitda, teacher
retention data, parent survey data, IEP complialate, and technology needs. The data indicates two
overarching needs under which all other needsEasliablishment and support of an ASL/English
Bilingual Education model, and the implementatiod aupport of Standards Based Instruction acrdss| al
grade levels and content areas.

The following data points provide a summaryhaf ost salient findings from our analysis:

» School assessment scores from the 2006-2007, 2008,-and 2008-2009 school years for CRCT
ELA, Reading, and Math (grades 3-8) and GHSGT Eh4 klath (grade 11) provide inconsistent
data for student achievement across years, gradis]and subject areas, with fluctuations of Up
to 100% from one year to the next. Averages adiasghree year data period show consistently
low performance in all grade levels and subjechgrevith reading and ELA being the lowest.

» School wide data on reading levels using STAR Regndiohn’s Basic Reading Inventory, shoy
that no student at GSD is reading on or above gead#. Math data collected from the STAR
Mathematics assessment shows that fewer than 2G%aénts are at or above grade level in
mathematics. In addition, achievement gaps betwgeshe-level standards and actual performance
of students range up to 12 year on these tests.
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School Improvement Grant 1003(qg)

« Onthe & grade, 8§ grade, and'8grade writing assessments, and the Georgia Highdsc
Writing Test, our students have shown rare, sporsultcess. No students met expectations on
these tests for this academic year.

e Sign Language Proficiency Interviews (SLPI) conddaturing the 2008-2009 school year sho
that 41% of the GSD staff performs above the tdeyed for their job placement. 11% of the st
is currently performing at their target level, at&%o of the GSD staff performs below the targe
level for their job placement.

» 23% of the current instructional staff is not clfied as highly qualified according to the federa
No Child Left Behind Act.

*  32% of the current faculty have been at our schiwek or fewer years. 60% of the current facy
have been at our school five or fewer years.

» GSD staff need training in writing IEPs includingpaopriate goals for each student.

» Teacher laptops are four years old, heavily usedomger in production (making parts
replacement extremely difficult), and are not ceeby warranty. Classroom, media center, a
lab desktop computers are 6-9 years old. Our thidst SmartBoards and projectors are
breaking down regularly and are no longer underavdy.

Analysis of the data shows a need for radibahge in instruction, particularly in the areafkefiding
and ELA.
Language deprivation in the early years, coupldtl icontinued and consistent lack of environmenta
exposure to printed, spoken, and written langubiiggacy) puts our deaf and hard of hearing stuslant
increased risk for communication difficulties initing, reading, speaking, language and readingydela
poor reading comprehension, poor performance omlatdized testing in all content areas, and diltfycu
assimilating into and achieving success in postdhigchool pursuits including job placement, tecinic
school, and college (Algozzine & Lockavitch, 199Bjese issues must be addressed by implementin
support specific to the needs of these languagéitenalcy deprived students.

GSD contracted with Dr. Maribel Garate froml&@adet University ( B.S. in Communication Sciencg
and Disorders, M.A. in Linguistics of American Siganguage, M.A. in Deaf Education, and a Ph.D in
Deaf Education). Dr. Garate spent two days obsgrigachers and students’ interactions in the
classroom. Her findings indicate that there isagamdisconnect between the language of instructimh
the language of the deaf students. She furthdaeal that, in particular, when a teacher uses asd
exact English simultaneously to instruct in thesstaom, what actually occurs is that the studeithere
acquires accurate ASL or English language andidh) the information that is being communicatethto
students by the teacher is incomplete and in masgs; incomprehensible. Dr. Garate explainedttisat
like using two different languages at the same tinegther of which the student has mastered, whtea
unfamiliar academic content standards that theesiiid expected to master.

» Transformational, job-embedded professional devaty endeavors, such as creating an

A ff

ASL/English bilingual culture at GSD, require surs¢al, diligent, consistent, and specific
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School Improvement Grant 1003(qg)

monitoring and evaluation. In order to accomplisis huge task, we will recruit and secure an
ASL/English Bilingual Specialisiftachment #L[budget items #4 & #14] Both the ASL
English Bi-lingual Professional Development (AEBRiD the Fairview Learning programs will
be fully implemented during the grant period. As &SL/English Bilingual Specialists monitors,
supports, and evaluates these programs and otexta®f our bilingual culture, he/she will be
engaged in the coaching cycle with teachers argl sthaff as needed, fostering self-monitoringj,
modeling, providing individualized support and takithe lead in establishing and maintaining the
bilingual culture at GSD. It is our hope that thasition would be supported by State funds at the
conclusion of the grant period. If it is not, théanistrators and coaches would have to somehow
maintain this vital role.

»  GSD will contract with Dr. Maribel Garate (B.S.@Gommunication Sciences and Disorders, M|A.
in Linguistics of American Sign Language, M.A. ie&f Education, and a Ph.D in Deaf
Education) to provide monthly consultative visitaldeedbackbudget item #28] Dr. Garate will
gauge the overall school bilingual culture, perfalassroom observations, provide individual,
small, and whole group feedback. She will work elgsvith the school's ASL/English Bilingual
Specialist to determine strengths, weaknesses)extdsteps. Dr. Garate, as one of the nation’s
leading experts in the field of bilingual educatianll provide invaluable input into the formation
maintenance, and continuous improvement of ounduilal culture at GSD.

* In order for the bilingual culture to permeate @®8D culture, and for the academic parts of these
programs to be correctly extended to homework dheraesidential times, we will recruit and
secure the services of a Residential Learning Goatol @ttachment #2[budget items #5 &
#15], who will oversee and support the continuatiothee programs in the residential setting| It
is our hope that this vital position would be suped by State funds at the conclusion of the grant
period. If it is not, we would distribute thesepessibilities among the residential parapros, and
ask for teacher assistance.

» A final response to school assessment score dtta inclusion in our calendar of 17 Extended
Learning Weekends (ELWhudget items #2, #3, #32, #33, #35-40uring this extended
learning time (approximately 256 hours), all studesill have the opportunity to participate in
literacy building activities — to be exposed tanped, spoken (signed), and written language (see
full description in A8). As the literacy standafstheir classrooms are applied to real life
learning child situations, as their background kiemlge is built, as their vocabulary grows and
strengthens through interaction with both deaflaearing adults and peers, as they are making
vital connections between school skill sets araldKill sets, as bilingual experiences permeate
these weekends, our students’ academic achievesmilebe positively influenced.

Early literacy research indicates that “literaeywelops when children have encounters in print;
presumably written in a language the child speéRstez 2004). Since ASL cannot be printed, these
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encounters must couple ASL with printed English y®1a2007). Mayer & Wells (1996), consider the
minimal conditions for language acquisition to h@dequate exposure in quality and quantity, b) to
accessible linguistic input, ¢) in meaningful irtetions, d) with others who are capable userseof th
language. Since ELW will satisfy all of these reguaients, it stands to reason that the studergsaty
levels will be positively impacted, thereby posaliyimpacting their achievement.

The sustainability of ELW beyond the three ygrant period is difficult to gauge. Many years ago
GSD students were kept on campus for several wateksime, so we know that it is possible to mamta
that aspect. We are hopeful that the literacy d@s/could be supplemented with volunteer hours,
community support, flexible hours for support stafid other creative methods.

« Onthe 3° grade, 8" grade, and &' grade writing assessments, and the Georgia High
School Writing Test, our students have shown raresporadic success. No students
met expectations on these tests for this academieay.

As previously cited, research concludes thdy éanguage deprivation, and lack of environmental
exposure to printed, spoken, and written langubigeacy) contribute significantly to deaf studénts
communication difficulties in all forms of standdgdglish, including writing. Again, to address this
deficiency, implementation of support specifichede unique needs is necessary.

I. Programs

Our research indicates that the following paogs are available to address the unique and specifi
deficiencies in writing as indicated by the data.

A. The development of a bilingual culture at GSD wifluence our students’ performance on these
standardized writing assessments. As previoustgdtehis cultural shift will allow the solid fouaton in
our students’ first language, which leads to beiegformance in English over time. The ASL/English
Bilingual Professional Development (AEBP[DbLdget item #20] as described earlier in this document
will be our means of transforming our culture atizS

B. The implementation of the Fairview Learning Progfamthe Deafbudget item #19]will also impact
our students’ proficiency in writing standard Espli The use of the adapted Dolch words, the
implementation of the bridging process, and spedtiff the Spontaneous Written English component @
the program will serve to increase student achieverm this important area.

C. Writer's Workshogbudget item #30]is an interdisciplinary writing technique whichncauild
students' fluency in writing through continuougeated exposure to the process of writing. Theotg
description is taken directly fromtp://www.teachersfirst.com/lessons/writers/wrikentmi.

Writer's Workshop is a teaching technique timates students to write by making the process a
meaningful part of the classroom curriculum. Witis an expected activity on a daily basis. Stuslan
exposed to the organization and thought requirexdate a story or write about a favorite topicc&ese
they are allowed to choose the topic, studentsnatévated to create and complete works to read to
classmates. The Writer's Workshop format includesy planning, revision, teacher editing, and direc
instruction in the mechanics of grammar. Ideallydents become enamored by the power of their wo
and will strive for the independence of fluency.itéts Workshop and can be paired with reading

activities to create a powerful motivating tool wieaching literacy.
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The Writer's Workshop is typically a part otkalay, however, for teachers with a schedule probt
can be a 3 day a week activity. The main comporartse Writer's Workshop include a Mini-lesson,
Status of the class, Writing & Conferencing, andr8tg & Author's Chair. Some of these components
may already be a part of your classroom routine.

1. Mini-Lesson

A Mini- Lesson is usually a 5-10 minutes wholass activity and may be as simple as doing guided
writing from a story. An example is to lay out adaite story's events in beginning, middle, and fanch,
create an idea web about the student's reactidhe &tory, or bring attention to basic use of puaton.
A group reading activity such as a big book, orgsonpoem written on chart paper can introducespadt
in language and rhyming words, it could be usesetrch for phonetic sounds, or even to recognize
beginning site words. This is a direct teachingapmity for teachers to present the informatiariaess is
ready to learn. Some teachers require studentsetthe mini-lesson information immediately; other
teachers will gently re-introduce information tad#nts at the conferring sessions according to thei
individual readiness.

2. Status of the Class

The Status of the Class takes about 2-3 mirartdgrovides the student and teacher with infdonat
about how the student's work is progressing. Ithmdone with a quick handing out of the folderd an
quick response from the students such as lllusgaWork in progress, Publishing, or it may be Hebn
board that has color coded cards. A written worlstimave the following format:

- Front cover

- Title Page: with title, author's name, and illasbn and date of completion.
- Dedication Page

- Story pages

- Back Cover

3. Write and Confer

Writing & Conferring is ideally a 20 - 40 mirausession. In the beginning of the Kindergartem yea
however, shorter sessions may work better. As nedelier students will begin by dictating, with the
teacher taking down the student's words with aoyehighlighter after they finish an illustrationh@
student is then asked to write over the words pghcils or markers to make them all their own. This
process provides small motor development, handwrpractice, and brings meaning to the written wo
This process becomes increasingly independeneashitd progresses through each grade.

4. Sharing: Author's Chair

Sharing and Author's Chair usually take 10 minated be done either by having the students read {
the class a "published book" or by children shativegr work in pairs. If peer editing is to be paftyour
classroom structure, careful introduction to a pescsuch as TAG will be required. TAG stands fetl-
one thing you liked about the story, ask one gqaestind give one suggestion.

Student Assessment is done by keeping a piartiblrevisions and copies of completed work. Sialie

rd
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outside training will be complete and all materigischased during the grant period, Writer's Wodfsh
is completely sustainable beyond the 3-year grariog.

D. Shurley Englisijbudget item #21]is a dynamic English curriculum for grades K-8 Wndor its
unique blend of grammar, skills, and writing. SkyrEnglish is a rigorous curriculum that reinforces
student teacher interaction, promotes higher-atdaking skills, and provides measurable academic
achievement. The program’s most defining teachindeth theQuestion and Answer Flqus highly
successful because it utilizes the different leagrstyles of students, includes enough repetion f
students to master grammar easily, and incorpotiagegart-to whole philosophy. Shurley English imgt
teaches concrete organizational patterns for @tyaof writing purposes. Shurley students produce
writing that is clear, readable, and understandaifies description was taken from Shurley Englity
it Works (attachment #B This attachment booklet provides clear, defiaatldsearch-based rationale for
the implementation of this program. Anecdotal emimbefrom our teachers who were previously trained
and have implemented the program supports thedmgs.

Since all outside training will be complete atidmaterials purchased during the grant periddyr®y
English is completely sustainable beyond the 3-geant period.

II. Personnel
Our previously mentioned specialists will assisthie writing portion in the following ways: the

A. ASL/English Bilingual Specialigbudget items #4 & #14)will supervise the implementation of
the bilingual aspect of the writing process

B. Dr. Garatdbudget item #28]will aid in this process

C. The Residential Learning Coordinafbudget items #5 & #15)will facilitate the continuation of
the programs in the residential setting.

1l. Life Application

Our Extended Learning Weekends (ELIW)dget item #2, #3, #32, #33, #35-4Wjll foster
improvement in studentriting achievement by positively impacting studétaracy levels (as previously
addressed).

» Sign Language Proficiency Interviews (SLPI) condua&d during the 2008-2009 schog|
year show that 41% of the GSD staff performs abovthe target level for their job
placement. 11% of the staff is currently performingat their target level, and 48% of
the GSD staff performs below the target level fortieir job placement.

ASL is the first language of our very uniqued&nts. Teachers and staff need to be proficiethtisn
language in order to fully communicate with thedgnts and provide the instruction that they neéshge
see prior research on bilingual education). Cleavith nearly half of the staff performing beloweth
targeted level, communication deficits are presamd, need to be addressed.

I. Programs

A. Beginner, Intermediate, and Advanced ASL classeotiered throughout each school year.
Participation in these classes is currently volgntut may be included in teacher’s individualized
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School Improvement Grant 1003(qg)

professional development plan in the grant periudilzeyond. Teachers whose SLPI scores are below
Advanced level may be motivated to attend becatiberauses tied to the scdimidget item #10]

Although the bonuses will not be available follogithe grant period, the program is not dependent o]
grant funds.

B. Sign Language Proficiency Interviefsudget item #18]will be administered annually for all staff
excluding staff who earn a rating of “Advancedatmove in year one (2010-11).

C. The implementation of a bilingual culture at GSiotigh the AEBPDObudget item #20]will
promote the development of ASL skills in all stafémbers. As ASL is used in all instruction and
“verbal” communication on the campus, incidental artentional improvement will occur.

Il. Personnel

A. The ASL/English Bilingual Specialighudget item #4 & #14]will be observing teachers and other
staff as they communicate and instruct. SupporAfalc development/improvement is included in thil.j

B. Dr. Garate’dbudget item #28]work will include support for ASL development/immement

C. The Residential Learning Coordinafbudget item #5 & #15]will support this
development/improvement in the residential setting

» 23% of the current instructional staff is not clasffied as highly qualified according to the
federal No Child Left Behind Act.

GSD has experienced a 42% growth in studemilerent since 2006. Locating and securing highly
gualified staff has proven to be a frustrating emabt often fruitless endeavor. Past and curreategiies
include: advertising on the GADOE website, advarngon the GSD website, running ads on deaf
websites, and contacts at national conferences §LBASeveral factors account for this difficultye&i
Education programs are not included at most callé@eorgia has only one), Georgia offers no
reciprocity with respect to teacher certificatidremm other states, Deaf Education programs do not
adequately prepare graduates to be highly quaifiedcontent field (these degrees are not cortased),
and Cave Spring is a very small, isolated community

I. Programs

A program is already in place using Title II-A, Inoping Teacher Quality funds to reimburse teackars
taking appropriate Georgia Assessment for the f@ation of Educators (GACE) tests, to pay for regkd
professional development for test preparation.

This program is not dependent on grant funds.

Although the bonuses are dependent on grant fimglsly qualified status is necessary for continued
employment.

Il. Personnel

A. A Recruiting Coordinatoraftachment #[budget items #6 & #16)will be employed to facilitate the

1

process of finding and securing highly qualifieddieers to fill current (Language Arts — High School
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Math — High School, Graduation Coach, Literacy @anhSpecialist, Speech Language Pathologist) ar
future (due to retirement, transfers, and inabtlityattain highly qualified status) vacancies.

This position is totally dependent on grant fundifige contacts made and relationships formed will
facilitate sustainability beyond the grant period.

B. The Principal will be actively involved in promogjrtompletion of highly qualified requirements
among current staff members.

This position is not dependent on grant funds.
* GSD needs to improve it's ability to recruit and raain highly qualified teachers

The task set before the teachers at GSD isidatrte. Our students often come to us with verytéoh
or no language, and always with a sizeable gapdeetiheir actual performance levels and expected
performance levels. Sixty percent of our currentishts have been at GSD for two or fewer years. In
grades 3-8, 67% of students have been at GSD footewer years, and 50% have been here for one
fewer years. Data that is represented to teaclhers the academic achievement of these transfdests
entering GSD is almost always inflated, and compnelve profiles for these students are not avalabl
Almost all students are severely lacking or conghjetievoid of the vocabulary and experiences necgs
to accommodate new learning. Every student hasdinidiualized Education Plan that must be written
updated, monitored, abridged, and followed. Evéugeant requires an individual remediation plan in
every class. Every teacher must administer re@ovalyze, and respond to formal diagnostic, benckma
Curriculum Based Measures (CBM), framework, progmesnitoring, and State assessments, as well
efficiently use classroom formative and summatisgeasment data. They must scaffold instructiohao
GPS on grade level can be mastered by studentsamehoequently 8-12 years behind. Instruction niest
differentiated at levels unknown in hearing schoAlshievement gaps between students in one classr
are often 8-10 years. Hearing loss in that sanssidam may range from 52 decibels (mild) to 120
decibels (profound). Use of standard English imieg, writing, or speaking is typically deficient.
Research in deaf education is minimal due to tlaively low number of students affected, and many
“best practices” are not successfully adapted éaf tearners. Teacher burnout rates are high. Spriag
is a very small and isolated community, with fewesuities to attract and hold these highly qualified
teachers. Teachers who have options to transfen eftercise those options, creating quite a clgglén
recruit and retain high quality teachers at GSD.

I. Programs

These bonuses are dependent on grant funds. Tbel sehiture, climate, and perception at the enthef
grant period may render such financial bonusesaessary.

A mentoring program is being implemented beginriat 2010 in conjunction with our School
Improvement Plan (SIP). This will pair our new (lmng teachers, or new to GSD) staff with quatifie
veterans, and includes monitoring and evaluatisgguments. Grant funded stiperfdsidget item] will
be paid to participating mentors.

These stipends are dependent on grant fundspdisisible that the program will be sustainable tghou
other mentoring funding through the State or Titla funds.

d
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Georgia Department of Education
Kathy Cox, State Superintendent of Schools
March 31, 201® Pagel?2 of 61
All Rights Reserved



School Improvement Grant 1003(qg)

Il. Personnel
A. Current teachers qualifying to be mentfimsdget item #11]can apply.

B. School counselor will oversee mentoring program.

e The Parent Survey éttachment #5) conducted in April 2009 indicates that 20% of
responding parents would like summer programs ande&sources to keep their children on
track.

Many of our parents are unable to communicate thigir deaf student. They do not know how to engage

them in appropriate educational activities to snsta continue the learning accomplished in theosth
year. Parents who can communicate are often styhyidaick of content knowledge, or lack of
understanding of how to find and use appropriateenas and strategies to convey that knowledge.

I. Programs

A. Technology in Homes to Elevate Student AchieverfiEBHESA) [budget items #9 & #26will

provide selected students with school-issued laptopise during the summer under the supervision o
teachers connected via the internet. Studentdbwilissigned academic tasks and work products @ebig
to help them develop their vocabulary, writing,dieég, and overall communication skills.

This program will not require the use of grant fsnand is therefore sustainable past the grangeri

B. A Summer Family Outreach Progrdbudget items #12 & #48will be implemented to facilitate
summer learning. Teachers will visit students’ figesithat live within a two hour driving distanceaur
school to assist parents with their sign commuitoagkills and facilitate parental involvement iret
student’s education.

This program is dependent on grant funding, arsdissainable only through volunteer commitments ar
possible Title | Family Involvement funds.

Il. Personnel
A. Teachers willing to be involved in the Summer Fgmiutreach Prograifibudget items #12 & #48]

B. We will recruit and secure a Parent Involvementr@oator @ttachment #p[budget item #7 & #17]
to coordinate, monitor and evaluate the THESA a&adher visitation summer programs, as well as oth
responsibilities noted in the job description.

» GSD staff need training in writing IEPs including gppropriate goals for each student

Every student at GSD has an IEP. As we implenentransformational plan for our school, all IEP’s

d
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must include goals for bi-lingual communicatioradang and writing skill acquisition. Our teachend w
need training and support to insure that all neeruention strategies are appropriately addressedch
IEP and provide appropriate supports for studdriterefore, the following are necessary:

I. Programs

A. Training on new IEP softwafbudget item #27]will be provided for all teachers. This will solve
many of the issues of inconsistency, inappropgatas, and monitoring.

Since all software and training will be paid forrithg the grant period, this program is completely
sustainable beyond the grant period.

B. A Summer IEP Development Stipefmidget item #13]will allow teachers to work on their IEP
caseload using the software and training to agkateesach IEP will meet compliance criteria.

Funding during the grant period will allow for démgment of each student’s IEP to meet compliance
criteria. Teachers will be able to handle any newents beyond that point, so this program willoveger
be necessary after the close of the grant period.

II. Personnel
A. Teachers involved in Summer IEP Developnientiget item #13]

B. IEP compliance monitoring is under the supervigibthe Assistant Director of Student Services

» Teacher laptops are four years old, heavily used,ononger in production (making parts
replacement extremely difficult), and are not coveed by warranty. Classroom, media
center, and lab desktop computers are 6-9 years oldur three oldest SmartBoards and
projectors are breaking down regularly and are no énger under warranty.

Research on the effects of technolgy on studehievement indicate a positive relationship betw
students’ appropriate use of technology and studehievement. Kulik (1994) found that students v
consistently used appropriate technology on avesmgeed in the 6% percentile on tests of stude
achievement, compared to students in the contmimwho scored on average in thé'$@rcentile. He
also found that these students were able to leakess time, and had a more positive attitude athait
classes.

Jay Sivin-Kachala (1998) reveiwed 219 researchiesudnd found that students in technology I
environments experienced positive effects on aem®@nt in all major subject areas, that these affeict
consistently positive from Pre-Kindergarten througbst-graduate levels, and that students’ attitt
toward learning and self concept were positivelpacted as well.

Our unique students must learn through visual aotlé methods. Technology is the perfect providam
this learning style need.

Purchase apapropriate technologgtdchment #y[budget item #34].
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d) Provide rationale for the intervention model seddct

We selected the transformation intervention rhbdeause its constructs are the most likely tgetp
the extreme systemic changes that are needed atloool based on a comprehensive analysis of
longitudinal student academic achievement datajsserveys, the SACS CASI Quality Assurance
Review Team Report (April 2009) and the GAPSS aialgonducted at our school in May 2010. Of
primary importance is the transformation model'sazity to support and sustain standards-based
instruction and a school wide transition from at@mmunication school environment to a research-
based, developmentally appropriate bilingual leagr@nvironment that emphasizes student mastery of
American Sign Language (ASL) and standard Engtistoncert. This dynamic change in the way we
communicate and its impact on our organizationtaedelationships between and among students an
staff in our unique school is representative ofgtiengest commitment to meaningful, sustainabeasic
improvement unfettered by financial constraints aditional approaches to reform. In addition to
providing for a substantial increase in, and emjshars, job-embedded professional learning, the
transformation model enables us to take advantagerschool’s unique residential setting in ortier
implement a genuinely significant increase in l@agrime by extending the regular school day and
creating 17 specially designed Extended Learningk&eds (ELW). These literacy enriched ELWSs wi
accelerate our students’ mastery of ASL and Endflishroviding alternative experiential learning
opportunities that serve to build their backgrokndwledge, develop vocabulary, and connect the 8PS
the world beyond the classroom.

o

It is also the model that most closely reflebesintent and strategic planning behind the chatiggt
our school has initiated and implemented since 200&se changes include previous extensions of the
regular school day and implementing block scheduilin2007-08; the IEP-directed pursuit of regular
diplomas for the vast majority of students; reéngjtand retaining instructional staff with the kil
necessary to meet the needs of our students lixyygsptrformance expectations on the Sign Language
Proficiency Interview (SLPI) in 2008-09 for all #iteand, providing staff with ongoing, job-embedded
professional development designed to enable méeetefe teaching (e.g. Assertive Discipline, Faamwi
Learning, use of assistive technology). Althougise initiatives are ongoing and continue to prewadr
instructional staff with some of the tools and &gies needed to meet the unique needs of ourrdgjde
the optimal use of SIG funds to support the nevelyalioped interventions described herein will
immediately jumpstart a profound transformatiort thahree years will result in unprecedented stiide
achievement levels at our school.

The transformation model not only requires meays of working to recruit highly qualified staff,
engage more families in the education of theirdrhih, and differentiate instruction based on irdireil
student needs, it also enables us to provide ti¢i@uhal instructional time our students need tstaathe
GPS and their need to be involved in experierttiahds-on learning that extends well beyond the
traditionally structured classroom. This modebdlg supports the alternative instructional andpsup
strategies we are proposing.

As the state’s only residential school for dead hard of hearing students, we are unique ingsgor
and this intervention model provides us with thpanunity to adopt both research-based school
improvement strategies as well as data-drivenvetgions and a language-rich learning environniesut {
reflect best practices for deaf and hard of hedgagers.

Operating flexibility has varied markedly oube 164 year history of our school and the tramsédion
model will enable us to expand on the Locally Math§chools (LMS) initiative championed by State
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Superintendent of Schools Kathy Cox. This initiathas enjoyed widespread support from stakeholder
groups including the GSD Alumni Association, Sch@oluncil, PTDA, SACS CASI, Cave Spring City
Council, GADOE, CEASD (Conference of Educationahfidistrators of Schools and Programs for the
Deaf), Georgia Association of the Deaf (GAD), arall@idet University.

e) For each Tier | and Tier Il school that the LEA cuits to serve, the LEA must describe how
the LEA has the capacity to use school improverfiends to provide adequate resources and
related support to each Tier | and Tier Il schoabider to implement, fully and effectively,
the required strategies of the school interventimalel it has selected.

The Georgia School for the Deaf is one of thatage owned and state-operated schools in the &tat
Georgia. While each state school functions undsscal School Management Model of shared
governance, the Georgia Department of Educatiol (38 serves as the central office support system
the LEA, for Georgia School for the Deaf, and thigeo two state-operated schools.

o

Under the auspices of the State Superinterafeé®thools the Georgia School for the Deaf has
functioned for the past three school years undet.ttal School Management Model (LMS), which is 4
site-based model of shared governance. In thishibd local school council plays an essential iolde
decision-making process in the school A GaDOEstehools liaison has been appointed by the Stat
Superintendent of Schools to work closely with eGtdte School Director and the three state-operate
schools. This liaison, working under the directidrihe Chief of Staff, serves as a facilitator who
collaborates with other GaDOE departments on beti@fSD as needed. Additionally a staff member
from each GaDOE department has been assigned kowithr GSD to provide technical and direct
support as needed in the implementation and dgliveservices. This system has been put in place t
remove any barriers, or obstacles that may hirfdesthool from effectively implementing its school
improvement initiatives.

15

=~

Under the LMS Model, and with the organizatiosgpport structure from the LEA, the Georgia S¢hpo
for the Deaf will have the capacity and capabiifyising school improvement funds to provide adégjua
resources and related support in order to implenfigiht and effectively, the required strategiestud
school intervention model it has selected. Thelebe: (1) increased opportunities for technisapport,
communication, and collaboration between the G&B ahd GaDOE staff; (2) a closer examination,
review and use of data in working with the schogbiovement initiatives; (3) a reorganization of
resources and services to better serve studemtgAntwo-way consultation on school-based efforts.
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LEA Application 2010

2. If the LEA is not applying to serve each Tier | aoh the LEA must explain why it lacks

capacity to serve each Tier | school.

The following guiding questions can be used to cadp

a) Is there evidence of past failures of the LEA tppart school improvement initiatives?

b) Is there evidence that the LEA has diligently wakrke implement, support and monitor such
initiatives as standards-based classrooms, datas;cand appropriate assessment practices?

c) Is there a School Improvement Specialist workinthenLEA?

d) Has the LEA demonstrated support of the School dvggment Specialist’s efforts?

e) Isthere a person at the LEA level that has beed o work specifically with school
improvement efforts?

f) Is there evidence that the LEA has required spesdhool improvement initiatives for all
schools? Examples include, but are not limitedibtoplementation of the Georgia School
Standards, GAPSS reviews in many or all schoollyais of high-impact practices shown|in
the Georgia’s Implementation Resource Guide, fonetileadership teams in all schools, and
a LEA representative on all leadership teams.

(Respond Here)

LEA Application 2010
3. Complete the appropriate portion of Attachment& (Zurnaround Model, 2b: School Closure

Model, 2c: Restart Model, 2d: Transformation Mipdleat corresponds to the model selected

for each Tier | and Tier Il school. Attachmentdtieesses the LEA'’s actions it has taken, or will

take, to:

a. Design and implement the interventions consistetft the final requirements of the model
selected for each school.

b. Recruit, screen, and select external provideapjificable, to ensure their quality.

c. Align other resources with the interventions.

d. Modify its practices or policies, if necessaryetmble its schools to implement the
interventions fully and effectively.

e. Sustain the reforms after the funding period ends.

4. Complete the appropriate portion of Attachmenta ttelineates the timeline to implement the
selected intervention model in each Tier | and Tischool.

5. Complete the appropriate portion of Attachmentak tiertains to annual goals. The annual goals
will be used to monitor the Tier | and Tier Il sc®that receive school improvement funds. The

LEA must report each school’s annual goals foretgéchievement on the State’s assessment in

Reading/English Language Arts and Mathematics,elsas graduation rate for high schools.
This does not apply to the school closure model.

6/7. Complete Attachment 3 for each Tier Il sdhive LEA commits to serve. The LEA must

describe the services the school will receive ant® activities the school will implement as
well as the annual goals that the LEA will use tnitor progress.
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8. The LEA must describe and provide evidence of idvas consulted with relevant stakeholde
(e.g., parents, community representatives, busemessndustry leaders, school staff, school
council members, students, higher education leadtrg regarding the LEA’s application and
plans for implementation of school improvement mede its Tier | and Tier 1l schools.

Our School Council was first advised of our apgl@maand the availability of the SIG at our monthly
meeting held on March 11, 201&ttachment #8 Our School Council chair (a parent) attended the
GADOE's briefing in Atlanta on March 3 when we fitearned of the SIG and received the applicatio
notebook.

We presented the SIG application requiremerdsoan intervention model selection to the faculty o
March 10 and provided an initial opportunity foa¢eers to discuss the extended learning time
requirement and other required elements of theeaijan the afternoon of March 10, 203tachment
#9). Teachers were also invited to participate stdssions during spring break when our SIG writing
team remained at school to work toward completivegapplication.

As the application has been developed, we hasted draft responses on our in-house intranetep K
faculty and staff informed. Parents attending Fairearning Weekend April 17-18, 2010 were
informed of the SIG and our proposed extended iegmeekends and lengthened school. daie
received general support from those attending fiorapplication and the proposed extended school d
and selected extended learning weekeattaghment #10

Stakeholder input has also been gathered &tdeast one deaf education consultant from Gadiaud
University and a school improvement specialist ftbim Georgia Partnership for Excellence in Educat
recommended by the Georgia Leadership Institut&étiool Improvement. A presentation was made
an assembly of the GSD Alumni Association on oummas in June. A SIG application update has be
provided in almost all of our Leadership Team, Sdt@ouncil, and faculty meetings since March .
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LEA Application 2010

Section C. BUDGET: An LEA must complete a budgethat indicates the amount of school

improvement funds the LEA will use each year in edcTier I, Tier Il, and Tier Il school it
commits to serve.

1. The LEA must provide a budget (Attachment 4: Budgetail) that indicates the amount of
school improvement funds the LEA will use each year
a. Implement the selected model in each Tier | and ITigchool it commits to serve.
b. Conduct LEA-level strategies designed to suppopiémentation of the selected school
intervention models in the LEA'’s Tier | and Tiersithools.
c. Support school improvement strategies, at the darddEA level, for each Tier Il school
identified in the LEA’s application.

Note: An LEA'’s budget must cover the period ofitalzlity,
including any extension granted through a waived, lae of
sufficient size and scope to implement the selest&adol
intervention model in each Tier | and Tier Il schtiee LEA
commits to serveAn LEA’s budget for each year may not exceed the
number of Tier |, Tier I, and Tier Il schoolsdobmmits to serve
multiplied by $2,000,000. The funding range focleachool is between
$50,000 and $2,000,000 annually. The actual afeardach school may
vary. The LEA should submit a comprehensive, tyesr budget that
provides an explanation of expenditures for eacr.ygudget renewal fo
years 2 and 3 will be based upon annual approval.

Section D. ASSURANCES: An LEA must include the filowing assurances in its application for a

School Improvement Grant.

The LEA must assure that it will:

(1) Use its School Improvement Grant to implement falty effectively an intervention in Tief
I and Tier Il school that the LEA commits to seoamsistent with final requirements.

(2) Establish annual goals for student achievemenherstate’s assessments in both
Reading/English Language Arts and Mathematics agalsore progress on the leading
indicators in section Il of the final requiremeimsorder to monitor each Tier | and Tier Il
school that it serves with school improvement fyrsdsl establish goals (approved by the
SEA) to hold accountable its Tier Ill schools theteive school improvement funds.

(3) If the LEA implements a restart model in a Tier Maer 11 school, include in its contract or
agreement terms and provisions to hold the chagerator, charter management
organization, or education management organizaboountable for complying with the fin
requirements.

(4) Report to the SEA the school-level data requiredktusection Il of the final requirements.
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LEA Application 2010

Section E. WAIVERS: If the SEA has requested anwaivers of requirements applicable to

the LEA’s School Improvement Grant, an LEA must indcate which of those waivers it
intends to implement.

The LEA must check each waiver that the LEA wilplement. If the LEA does not intend to
implement the waiver with respect to each applieaichool, the LEA must indicate for which schools
it will implement the waiver.

X Extending the period of availability of schooldgmvement funds.

Note: If an SEA has requested and received a waivthe period
of availability of school improvement funds, thadiwer
automatically applies to all LEAs in the State.

[] “Starting over” in the school improvement timaifor Tier | and Tier Il Title | participating
schools implementing a turnaround or restart model.

[ ] Implementing a schoolwide program in a Tier Taar Il Title | participating school that
does not meet the 40 percent poverty eligibilitgshold.

Note: If an SEA has not requested and receivediaewof
any of these requirements, an LEA may submit agsio
the Secretary.
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LEA Application 2010 Attachment 2d

LEA Name: Georgia Department of Education
School Name: Georgia School for the Deaf
The LEA must;

Transformation Model

Al. Replace the principal who led the school priocommencement of the transformation model.

Actions:

Five candidates were interviewed for the princjpadition
(attachment #1)1 The interviews were conducted by the State
Schools Liaison Dr. Deloris Banks, and Director Dee Shiver.

The interview committee’s unanimous recommendétadnire a
new principal was made to the GADOE.

Timeline:

June 7, 2010

June 9, 2010

A2. Use rigorous, transparent, and equitable exian systems for teachers and principals that

(1) Take into account data on student growth éimeld in this notice) as a significant factor a
well as other factors such as multiple observaliased assessments of performance and ong

collections of professional practice reflectivesaident ach
graduations rates; and

(2) Are designed and developed with teacher amtipal involvement.

ievement and increased high scho

oing
ol

Actions:

We will conduct a year-long study of the CLARS&ys teacher
evaluation system in 2010-11. An overview willgresented to
all teachers during preplanning. Each teacherredeive a
CLASS Keys notebook containing a detailed desaniptif the
process and evaluation rubric.

The school director and principal will partiatp in CLASS
Keys training in the summer of 2010 and will cooate
redelivery during the 2010-11 school year.

Monthly faculty meeting agendas will includeina table
discussions of CLASS Keys teacher evaluation elésnen

Aug. CLASS Keys introduction

Sept./Oct. Curriculum and Planning
Nov./Dec. Standards-Based Instruction
Jan./Feb. Assessment of Student Learning
Mar./Apr. Professionalism

May Student Achievement

Timeline:

Year 1 Introduce CLASS Keys to
faculty and develop year-long stud
program. Administrative
participation in CLASS Keys
training. Teachers and
administrators will continue to be
evaluated using the state’s
Performance Management Form.

Year 2 Implement CLASS Keys
teacher evaluation system. Modify
the state’s Performance
Management Form to include the
principal’s responsibilities
associated with the management
and supervision of the CLASS Key
evaluation system. Instructional
Leadership will be evaluated using
Leadership Keys.

S
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The school director and principal will collabte with the State
Director to identify CLASS Keys exemplars among fheulty and
methods for determining individual teacher impatstudent
learning and academic achievement (CLASS Keys 34&11.2).

In addition, we will use the Leadership Keg®valuate
instructional leadership.

Year 3 Continue implementation
of CLASS Keys and Leadership
Keys and include the proposed
financial reward system described
in our response to section A3 of th
application.

is

A3. Identify and reward school leaders, teachand, other staff who, in implementing this modeléa

increased student achievement and high school gtiadurates an

ample opportunities have been provided for theimfirove their professional practice, have not deme

d identify and remove those whor a

Actions:

We will implement a financial reward syst@mudget item #8]
that provides monetary awards to teachers and sugadf whose
students demonstrate increased achievement leveisndardized
measurements of student academic progress.

Teachers of students in grades 1-5 will recaib®nus of $125(
if the percentage of students in their class mgeaimexceeding th
state standard on the math CRCT increases by 1@¥dloy
previous year (i.e. 2010) and/or $1250 for the sparérmance
increase on the reading CRCT. These teachergavill a bonus
of $2500 if the percentage of students meetingcoeeding the
state standard on both of these tests increas2s%yor more.
(Teachers who maintain a student passing rate @¥olfor any
grade level on either the math or reading CRCT bélkligible for
the same bonus.)

Subject area teachers (i.e. math, English/lagguarts, science,

and social studies) of students in grades 6-8rexiiéive a bonus of additional 10% over Year 1

$1500 if the percentage of students in their ckagseeting or
exceeding the state standard on the CRCT incrégsi’% over
the previous year (i.e. 2010). Subject area taacheyrades 6-8
will earn a bonus of $2500 if the percentage oflstiis meeting o
exceeding the state standard on the CRCT incrégs25% or
more.

High school teachers whose students are raqjtoreake the
EOCT will receive a bonus of $1500 if the numbestofdents
passing the EOCT increases by at least 10% ovearédwous
school year (i.e. 2009-10). $2500 bonuses wilbdie to teachers
with a 25% increase in the number of students vass phe EOCT|
compared to the previous year.

Timeline:

Year 1 Inform faculty of financial
incentives for increased student

| achievement and implement rewa
system. Calculate the test
performance results and graduatid
rates necessary to earn a bonus.
e earned bonuses in the summer of
2011.

Year 2 Continue reward system
and pay earned bonuses at the en
of the year (i.e. 2011-12) to those
eligible teachers (and selected
support staff and school leaders)
who have increased the graduatio

EOCT, and GHSGT by an

graduation and state tests passing
rates.

Year 3 Continue reward system
and pay earned bonuses at the en
of the year (i.e. 2012-13) to those
eligible teachers (and selected
support staff and school leaders)
who have increased the graduatio

EOCT, and GHSGT by an

additional 10% over Year 2
graduation and state tests passing
rates.

rate and passing rates on the CRC

rate and passing rates on the CRC

d

Pay

=)

=)
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High school core subject area (i.e. Englislglaage arts, math,
science, and social studies) teachers will recaibenus of $1500
if the passing rate of first time test taking studeon their subject
area GHSGT increases by 10% over the previous(yeaR009-
10). $3000 bonuses will be paid to subject araelters if the
number of first time test taking students passimjytsubject area
GHSGT increases by 25% over the previous year.

Paraprofessionals assigned to these teacherangrawarded
bonuses will earn corresponding bonuses of $25500.

All high school teachers will receive a bonfi$00 if the
number of graduating students receiving regulan kithool
diplomas increases by at least 10% compared tprthéous year.

Teachers of special needs, pre-k and kindengatudents
exclusively will receive a bonus of $1500 each yhat at least
80% of their students meet 100% of their IEP gaal$ objectives
by the end of the school year.

Teachers of students who patrticipate in ther@ad\lternative
Assessment (GAA) program will receive a bonus d@iEleach
year that 100% of their students meet or exceedaapons
across all GAA subject areas.

The teacher evaluation system (i.e. CLASS Kegi)annually
identify teachers who have not improved their pgeifenal
practice, have not increased student achievemedthave not
responded to professional development. At theodnide first
year (i.e. 2011-12) of the implementation of thisd®l, any and
all such teachers will be required to meet the etgtions of a
written, individualized professional developmerdrp(PDP)
during the following year (2012-13). These teashweill again be
evaluated at the end of the 2012-13 school yeamédlhtde
dismissed if they have not met the expectatiortbaf PDP.
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A4. Provide staff ongoing, high-quality, job-embed professional development (e.g., regarding stibje

specific pedagogy, instruction that reflects a deemderstanding

differentiated instruction) that is aligned witketechool’s comprehensive instructional program and
designed with school staff to ensure they are gupapo facilitate effective teaching and learning have

the capacity to successfully implement school refetrategies.

of the community served by theaiclor

Actions:

In order to establish a transformational biliabinstructional
program at GSD, we have chosen to narrow our psiafeal
development focus to support two instructional paogs:

1) establishing the foundations of the bilingudtune by
implementing the ASL/English Bilingual Professional
Development (AEBPD) program, providing appropriagsearch-
based curriculum and intervention programs (th&uFaiFree
Reading Program, the Fairview Learning ProgranttferDeaf,
Writer's Workshop and their corresponding profesalo
development, and 2) implementing

Standards-based instruction (GPS planning, deljassessment,
and monitoring) professional development througidgof the
CLASS Keys, and supporting it by providing apprafei research
based curriculum programs (Writers Workshop andi8iu
English and their corresponding professional dguekent.

1. Bilingual Education

A. To implement ASL/Bilingual strategies in evergsdroom at
the GSD, we have chosen to engage in an intersiyear
professional development package designed spdljftoarain
teachers of deaf and hard of hearing studentsidéirelopment o
a bilingual culture. The Center for ASL/Bilinguatiécation and
Research (CAEBER) has developed this professieaahing
package and maintenance plan: ASL/English Bilingual
Professional Development (AEBP[Budget item #20] The plan
utilizes current knowledge, research findings, es@bmmended
language teaching and learning strategies, andlatas these intg
a format for teachers to read about, discuss,rarpat with in
their classrooms, and report on their effectiven€ssrently,
twenty schools for the deaf are participating inB&D.
Implementation of the program has demonstratedoxgat
achievement in all academic areas including mattiema

Two “mentors”, one deaf and one hearing, flueriioth ASL and
English, and having five or more years of classrexperience
participate in the Summer Intensive Bilingual Mentoaining.
They then redeliver this training in 12 two-hounsears per

Year 1 Initial implementation
Mentors first summer training at
Gallaudet University, redelivery of
twenty-four, 2-hour sessions. Fall an
fWinter mentor meetings, also at
Gallaudet. Monitoring of the
implementation and its impact on
teacher practice and student learning
will be completed by the two mentors
the ASL/Bilingual specialist, Dr.
Garate, and school administration.

Year 2 Continued implementation
Mentors second summer session,
redelivery of twenty-four, 2-hour
sessions. Fall and Winter mentor
meetings, also at Gallaudet.
Monitoring of the implementation and
its impact on teacher practice and
student learning will be completed by
the two mentors, the ASL/Bilingual
specialist, Dr. Garate, and school
administration. New staff trained in
first-year implementation by

semester for two consecutive years. The seminarsarducted in

ASL/Bilingual Specialist.
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ASL and written English. The purpose of the sensinato equip
the school’s staff to provide a bilingual culturat ensures that a
deaf and hard of hearing students normally acqdaeelop, and
enhance bilingual proficiency and literacy skilisarder to achieve
academically. Students will have the opportunitygach their full
potential in, access, and participate in both deafhearing
worlds.

The curriculum content is made rich in both langesagvith
language acquisition, language learning, and lagguse
opportunities interwoven with content instructionnultiple
disciplines. Fall and winter mentor meetings amedu® review
progress, and to support the mentors in their dgliand
dissemination in the knowledge and skills in ASLgksh
bilingual teaching theories and practices.

Since the training, mentor stipends, redelivery aonitoring
system will all be in place before the end of theng period, our
ASL/English bilingual program will be fully sustaihle beyond
the 3-year grant period.

B. The Failure Free Reading Program The Failure Resaling
Program (FFRP[budget item #22]is a K-12 reading interventiot
program specifically designed to give nonreadedslawest
literacy students the opportunity to have an immedand
successful reading experience with age appropmaterials. Key
to the program is its reliance on the three elemfmtnd crucial
for reading success for our unique population: adegrepetition,
appropriate sentence structure and meaningful stmtent.
Students receive repeated exposure to text, pabiicsentence
structures, and story concepts that require minirptior
knowledge. The program combines systematic, sttifgacher
instruction, software, workbook exercises, and pattelent
reading activities. The FFRP requires minimumfgtafning time
and can be administrated by teachers or paraprofeds
(Algozzine, Lockavich & Audette, 1997).

Statistically significant increases in readgngde equivalent
scores, on lowa Test of Basic Skills (ITBS) and \&ack
Johnson Reading Competency Subtests; Reading lrevel
Metropolitan Ach Test (MAT), Average percentile Bz®eading
on Standard Achievement Test, and the Wide-Randeeement
Test 3 (WRATS3) sustained growth in reading gradelle
equivalency at a statistically significant levekthseen shown on
the ITBS (Algozzine, 1998; Algozzine, Lockvich & Aette,

| Year 3 Full Implementation
Monitoring of the implementation and
| its impact on teacher practice and
" student learning will be completed by
the two mentors, the ASL/Bilingual
specialist, Dr. Garate, and school
administration. New staff trained in
second-year implementation by
ASL/Bilingual Specialist.

Year 1 Initial implementation

Dr. Lockavich delivers professional
development to full faculty. Reading
Specialist/ Coach and Literacy Coac
n continue professional development ir
weekly one-hour segments. GSD wil
be part of a study program designed
monitor success of the FFRP in the
deaf school environment. Our pre- af
posttest scores will be entered into a
database, and student progress will |
tracked utilizing an online system. THh
Reading Specialist/Coach and Litera
Coach will have responsibility for
monitoring implementation.

Year 2 Full implementation
Monitoring of student progress
continues through study program,
monitoring of implementation
continued by the reading
specialist/coach. New staff trained in
first-year implementation by Reading

Year 3 Full implementation
Monitoring of student progress
continues through study program,
monitoring of implementation
continued by the reading

Specialist/Coach and Literacy Coach.

—
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specialist/coach. New staff trained in

Georgia Department of Educatio

n

Kathy Cox, State Superintendent of Schools

March 31, 201® Page25 of 61
All Rights Reserved



School Improvement Grant 1003(Qg)

1997; Bergquist , Richardson, Bigbie, Castine, idakcLargent,
et al., 2001; Blount, 2003).

The FFRP was implemented in 2007 at the FId8ictaool for
the Deaf and Blind (FSDB) with their deaf and hafthearing
high school students with additional disabilitid®eading
achievement gains for this population were notadoe, the
program was subsequently implemented schoolwidelfor
students scoring below grade level in reading.nBacAlberry,
High School Reading Content Specialist at FSDBorspsimilar,
significant gains in this population as well (Alber2010).

At Maryland School for the Deaf, the FFRP wasgccessful in
improving student scores in reading comprehensianthe
program was adopted state wide by Maryland pubhosl for all
special education and significantly at risk student

Additional instructional time (1 hour per d&;Th) [budget
item #1] will be dedicated to the FFRP. In grades K-55 tiour
will be incorporated into the regular schedulesl delivered by
their regular teachers in groups of 5 or fewergriades 6-12,
instruction will be delivered from 8:00 a.m. to 9:8.m. by
teachers or paraprofessionals in groups of 5 oeffewhis
delivery across all grade levels will provide cateincy for
students as they progress through their educatogtam.
Small group settings will allow for focused attentj one-on-one
instruction and facilitated monitoring of progress.

GSD will be part of a study program designed to moorsuccess
of the FFRP in the deaf school environment. Our @nel posttest
scores will be entered into a database, and stydegtess will be
tracked utilizing an online system.

Professional development for the FFRBdget item #22] will

be delivered by the program’s developer, Dr. Loakawn August
4 and August 5, 2010, from 8:30 AM to 4:30 PM. Tin&ning

will include all certified staff, our Speech-Langgapathologist,
and all instructional paraprofessionals. The stéiffalso receive
weekly one hour training sessions with GSD’s regdin
specialist/coach.

first-year implementation by Reading
Specialist/Coach and Literacy Coach.

Year 1 Initial implementation
Initial training provided, follow-up
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C. The Fairview Learning Program for the Dfafidget item
#19]is a reading program that embodies this bilingygroach to
deaf education. This program is for use in corelendc classes a
opposed to FFRP which is strictly an interventioogoam. It is a
five component program, targeting reading acceasddaf and
hard of hearing students. It provides tools farlty that work
quickly and effectively to enhance deaf studergading skills.
The program provides direct access to ASL and opemisidow
for students to begin to think and communicatengially. The
five components of the program are as follows (tiadieectly from
the Fairview Learning websiteuww.fairviewlearning.net

1. Adapted Dolch Words

The Dolch Words are commonly used words foumithé
majority of basal readers. Deaf children and hegeimildren do
not learn the Dolch words the same way. For exampéeleis a
Dolch word which has multiple meanings médea present for
you; I mademy bed; Imademoney; My brothemademe do that;
The rainmadethe grass green. Most hearing children acquire t
various meanings effortlessly through their serideearing. Deaf
children, on the other hand, must see the diffemdnings in
context in order to acquire them.

2. The Bridge Lists & The Bridging Process

The Bridge Lists are English phrases requiAingerican Sign
Language (ASL) translation for understanding. Bameple,down
the streetequires multiple sign concepts, depending upon the
context. “A ball hitdown the streétjs signed differently from, “A
man walkeddown the stre€t If down the streas signed the sam
way in both sentences, meaning is lost. Bridgisg allows the
conceptual signing of phrases, rather than the ¥ayradiord
signing required by most sign codes. For examplme signsput
out the fire word by word, one is literally signingick up the fire
and put it outsideBridging provides the visual translation of the
phrase’s true meaningxtinguish the fire

3. Phonemic Awareness

Even though skilled deaf readers make use ofglogical
information, just how they utilize the code to figwout a word or
passage remains a mystery. Therefore, our shaddasic
phonemic awareness and teaching strategies allbasia
structure to decode the printed word for all reader

training/monitoring provided.
Monitoring of students progress by
classroom teachers, monitoring of
sProgram implementation and effect o
teacher behavior by training specialig
on follow-up dates, and by Reading

Year 2 Full implementation
Monitoring of students progress by
classroom teachers, monitoring of
program implementation and effect g
teacher behavior by Reading

New staff trained in first-year
implementation by Reading

Year 3 Full implementation
Monitoring of students progress by
classroom teachers, monitoring of
program implementation and effect g
N€eacher behavior by reading
specialist/coach. New staff trained in
first-year implementation by Reading

1%

Specialist/Coach and Literacy Coach.

Specialist/Coach and Literacy Coach.

Specialist/Coach and Literacy Coach.

Specialist/Coach and Literacy Coach.
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4. Reading Comprehension & Bridging

Structured reading exercises are used to tealdren better
comprehension, decoding skills, and how to useestuél clues.
Bridging, as well as other interactive techniguatlew Deaf
children to steadily progress in their readinglskil

5. ASL Development/Spontaneous Written English

Language experience stories facilitate the ldgweent of
reading skills with Deaf students. Two kinds otlactive
situations are utilized. The first situation invedvstudents telling
personal stories to the ASL instructor who theellgethe stories
modeling proper ASL. Students then sign their et&gain,
implementing proper ASL structures. The secondsitn occurs
during other class times when students translaie ASL stories
into written English or dictate spontaneous andgmeal short
stories to their teachers. These stories are eiitegbroper
English by the teachers, and copied and illustrbtethe students.

These components, tailored specifically to nieetunique
needs of our deaf and hard of hearing studentg dereloped
using best practices from deaf, children of dealtadCODA),
and hearing paradigms. Progress is constantly oreif by
analyzing both individual and grade-level data.cheas will be
trained on how to accurately assess and documsadterstt
progress, how to implement the individual prograhilev
managing an entire class, how to effectively irdégprogram
components, how to become a reflective communicata how
to make reading fun for deaf students.

Published research reveals notable gains dests’ reading
levels and academic behavior, teachers’ growtlefiective sign
skills, and students’ and teachers’ overall growwtASL skills due
to use of a more organized, consistent approakhguwistic input
and usage (Schimmel, Edwards & Prickett, 1999;18otél &
Edwards, 2003).

Initial professional development for the Fairviedrning
Program for the Deaf (described in detail in secfio)[budget
item #19]will be delivered on August 23, 2010 from 8:30 AM
4:00 PM to all elementary teachers, the middle stBoA
teacher, and the high school ELA teachers. Traimolydes
implementation of all components of the progranw ho
implement the individual program while managingeatire class,
how to effectively integrate program componentsy b become
a reflective communicator, and how to make reaélingfor deaf
students. Progress is constantly monitored, byyaima both
individual and grade-level data. Teachers willfagned on how to
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accurately assess and document student progrdksyvfop dates
to monitor implementation and provide needed supg@r
October 25-26, 2010, and January 19, 2011.

Since all training, purchase of training materiatsdent
workbooks, teacher/SMARTBoard technology, and nuwinig
visits will be completed before the 3-year gramigubexpires,
Fairview Learning is sustainable beyond this period

D. ASL Classes will continue to be offered to our fstaf

2. Standards Based Instruction

A. Professional development on planning, delivesgeasment,
and monitoring of GPS in a standards-based classvad be
delivered through an ongoing study of the CLASS Kd&ach
teacher has a copy of the CLASS Keys and has besmumged td
read and study it. Every professional developmessisn
delivered in any area (SIP, SIG, grade-level plagmheetings,
Reading Specialist/Coach’s trainings, etc.) wiltieel to one or
more of the CLASS Key standards/elements. Sesfioused on
particular standards/elements or strands to begamrief next
year's evaluation system will be scheduled througltioe year.
Lesson plan and observation evaluations will bieelihto CLASS
Key standards. Implementing standards based instnuwill
support student achievement in all academic aredisding
mathematics.

This job-embedded training will be delivered “inuse”, no
purchase necessary, so it is fully sustainable fetyloe three year
grant period.

B. Initial professional development for implementatfon
Writer's Workshop (described in detail in sectiar) [budget
item #30]will be delivered to all elementary teachers,rihiddle
school ELA teacher, and the high school ELA teagivethe fall
of 2010. Training will include all materials, infoation, and

Year 1 Full Implementation
Year 2 Full Implementation
Year 3 Full Implementation

Year 1 Initial implementation

Study of CLASS Keys in several
professional development arenas.
Impact on teacher behavior and stud
achievement to be monitored by
coaches, IDT, and administration.

Year 2 Continue implementation
Each professional learning activity
linked to CLASS Keys, CLASS Key
Evaluation system utilized. New staff
trained by coaching team. Impact on
teacher behavior and student
achievement to be monitored by
coaches, IDT, and administration.

Year 3 Continue implementation
Each professional learning activity
linked to CLASS Keys, CLASS Key
Evaluation system utilized. New staff
trained by coaching team. Impact on
teacher behavior and student
achievement to be monitored by
coaches, IDT, and administration.

Year 1 Initial implementation
Delivery of professional development
monitoring of students progress by
classroom teachers, monitoring of
program implementation and effect g
teacher behavior by Reading

Specialist/Coach and Literacy Coach.

Year 2 Full implementation

ent
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modeling necessary for Writer's Workshop to be irdiately
implemented.

Since all outside training will be complete andraditerials
purchased during the grant period, Writer's Worksts
completely sustainable beyond the 3-year granogderi

C. Professional development for the implementatiothefShurley
English program (described in detail in section[bagget item
#21], will be delivered to all elementary teachers,rtfiddle
school ELA teacher, and the high school ELA teagham August
17, 2010 from 8:30 AM to 4:00 PM. Training will ilucle
everything necessary to begin using the programeidiately.

Since all outside training will be complete andraditerials
purchased during the grant period, Shurley Engiistompletely
sustainable beyond the 3-year grant period.

Monitoring of students progress by
classroom teachers, monitoring of
program implementation and effect o
teacher behavior by Reading

Specialist/Coach and Literacy Coach.

New staff trained in first-year
implementation by Reading

Specialist/Coach and Literacy Coach.

Year 3 Full implementation
Monitoring of students progress by
classroom teachers, monitoring of
program implementation and effect g
teacher behavior by Reading

Specialist/Coach and Literacy Coach.

New staff trained in first-year
implementation by Reading

Specialist/Coach and Literacy Coach.

Year 1 Initial implementation
Delivery of professional development
monitoring of students progress by
classroom teachers, monitoring of
program implementation and effect g
teacher behavior by Reading

Specialist/Coach and Literacy Coach.

Year 2 Full implementation
Monitoring of students progress by
classroom teachers, monitoring of
program implementation and effect g
teacher behavior by Reading

Specialist/Coach and Literacy Coach.

New staff trained in first-year
implementation by Reading

Specialist/Coach and Literacy Coach.

Year 3 Full implementation
Monitoring of students progress by
classroom teachers, monitoring of
program implementation and effect g
teacher behavior by Reading

Specialist/Coach and Literacy Coach.

New staff trained in first-year
implementation by Reading

Specialist/Coach and Literacy Coach.
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D. Professional development on IEP development amdisle of
related softwargbudget item #27]to support standards based
instruction will be implemented.

E. Professional development in the area of technolatiyoe
provided by an ETC through funding outside of tbleosl
improvement grant.

Year 1 Initial implementation
Delivery of professional development
monitoring of teacher progress by the
Director of Support Services

Year 2 Full implementation
Continued monitoring of teacher
progress with supplemental training
provided to new staff as needed.

Year 3 Full implementation
Continued monitoring of teacher
progress with supplemental training
provided to new staff as needed.

O

A5. Implement such strategies as financial inegstiincreased opportunities for promotion andarare
growth, and more flexible work conditions that designed to recruit, place, and retain staff whi t
skills necessary to meet the needs of the studeatsransformation school.

Actions:

A review of the school-based data associatéiul tve
recruitment of staff (e.g. number of applicatiomsmber of
applicants possessing or eligible to possess Getggching
certificates, level of sign communication proficignyears of
experience teaching deaf and hard of hearing stsidevst of
advertising and publicizing vacancies, length aétixg vacancies
etc.) reveal a startling paucity of qualified applits for teaching
positions who possess the skills necessary toipalgiimpact
student learning and academic achievement. Thend#lGupport
instructional improvement through the hiring oftafrecruiting
coordinator &ttachment #4[budget items #6 & #16]to help
identify, locate, attract, and recruit qualifieéd¢ters and critical
support staff who are scarce and in high demand.

Because there are a wide range of compensadised
incentives that are permitted to be used as partsshool’s
implementation of the transformation model, we hialemtified
the following strategies that represent broaderking about how
additional compensation and support can contrituteacher
effectiveness (Guidance on SIGs, USDOE, p. 24)esé&h

Timeline:

Year 1 Advertise, search,
interview and hire recruiting
coordinator. Identify and develop
database of contacts for teacher
recruiting, job fairs, and
postsecondary deaf education
programs nationwide.

Year 2 Utilize previous year's
recruiting contact data and school
based record of hiring new
personnel to develop recruiting
travel schedule and participation if
recruitment events and activities.

Year 3 Continue recruitment
activities based on personnel
staffing needs. Utilize contacts to
accommodate student teacher
interns.
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strategies are deliberately designed to supporstadi's
development and acquisition of the instructiondlskecessary ta
meet the needs of students in our unique schobatkadentified
in the Georgia Teacher Evaluation System knownlasSS
(Classroom Analysis of State Standards) Keys.

Financial incentives

For recruiting staff

Marzano and Waters (2009) have emphasizedtpertance of
recruiting effective teachers and have recommepdedding the
necessary incentives do so (Robert J. Marzand))20lhe
unique instructional and communication skills regdiof our
teachers, along with our school’s rural locatiomismall
community, require us to develop creative approstheecruiting
that represent what Marzano, Waters and McNult@%2bdave
identified as second-order change, i.e. being perdeas a break
with the past, lying outside existing paradigms] aanflicting
with values and norms. Incentives such as payiaddng-
distance moving expenses of teachers we have tedoi join our
faculty and the provision for free on-campus hoggor up to one
year will remain as integral components of our beaicecruiting
program and will be financed with other funding s@s available
to the school.

Incentives such as signing bonuses for nevh&aecruits are
fairly commonplace and have been utilized in sevaedes and in
some local school systems in Georgia for yearea@alby those in
pursuit of highly qualified and skilled math andese teachers.
Providing additional compensation to attract teeslaad staff
with the skills (e.g. ASL, language learning, l&ey instruction)
necessary to meet the unique needs of our stuggmsmissible
as part of a transformation model (Guidance on SUSDOE, p.
24). Compounding our challenge of attracting skilteachers is
the well-documented dearth of available prospectduding
recent college graduates) possessing the aforemnedtskills. As
part of our ongoing teacher recruitment efforts pr@pose signing
bonuses of $150udget item #8]to be paid to teachers new tg
our school after they have completed a full yeaeathing service
and have had a positive impact on student learaningacademic
achievement (CLASS Keys SA 1.1 & 1.2) as determingdtieir
end-of-year evaluation conference included in thAES Keys
Process.

Year 1 Develop criteria for
documenting student academic
progress as part of the CLASS Ke
evaluation process.

Year 2 Promote signing bonuses
during recruitment and hiring
process. Pay bonuses to teacherg
the end of the year (i.e. 2011-12)
who have met the criteria for the
bonuses (i.e. one full year of
teaching at the GSD and a
summative evaluation that include
» documentation of student academ
progress).

Year 3 Continue promoting
signing bonuses and refine CLASS
Keys documentation of student
academic progress based on
previous year's data analysis.

yS
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For retaining staff

The profound effect of individual teachers tudent
achievement has been well documented by resear@iveight,
Horn, & Sanders, 1997)). Because of the uniquenconication
needs of our students (as documented in everyrstadeP) and
the unique culture that characterizes the statdisresidential
school for deaf and hard of hearing students, eactters’ abilities
to effectively use ASL is of singular importancetheir delivery
of instruction. This skill is essential to everatber’s
establishment of a culturally responsive classr¢OASS Keys
P 1.3) and their ability to present content effew{i so that our
students can learn (CLASS Keys CP 1.1).

The Sign Language Proficiency Interview (SLiBIx nationally
standardized assessment rubric that uses a 10régired scale
(ranging from “Novice” to “Superior Plus”) to idéfita person’s
ability to use ASL. We will pay a one-time bonudss@000
[budget item #10]to each highly qualified teacher and all other|
staff members (e.g. paraprofessionals, residesta#fl, nurses)
who earn a rating of “Advanced” or higher on thePELAIl other
staff members are included in this incentive ineori facilitate
the collaboration with teachers that is criticahtdping our
students make connections across content areds &oics
outside of the classroom (CLASS Keys CP 1.3). rEsedential
program at our school (that includes field trigsorss, recreation,
off-campus experiential learning, life skills demement, and
interactions with hearing peers and adults) enahlestudents to
make these connections between what studentsaarerig and
the real world (CLASS Keys CP 1.3) primarily becao$the
ASL abilities of residential staff who have respibilisy for
leading and supervising students when they areaoeiving
classroom instruction during the regular school dalge de facto
interdisciplinary nature of these essential coltalions between
teachers and other staff members underscores tiatance of
the acquisition and possession of advanced skiSh by all staff
who interact regularly with our students.

Increased opportunities for promotion and careewtir

For recruiting and placing staff

A peer mentoring program will be implementedt tmatches
carefully selected veteran teachers with new agthbeng
teachers in a nonevaluative mentoring capacity aiiogl lessons,
co-teaching (when feasible), and giving one-on-suggport. A
program committee will be established to providersight,
schedule meetings, and evaluate the effectiverfedbe program.
The three major components of the program are aglgul

Year 1 Schedule and assess all
staff members using the SLPI and
pay one-time $1000 bonus at the
end of the year to those who meet
criteria.

Year 2 Schedule and assess new
staff on the SLPI and any staff
members requesting a re-evaluati
of their sign language proficiency.
Pay bonuses as earned.

bn

Year 3 Continue SLPI assessment
as needed. Schedule and assess
new staff and any staff who have
not earned a rating of “Advanced”
or higher and request a re-
evaluation of their sign language
proficiency.

S
all

Year 1 Initial Implementation
Establish the program committee to
develop the program and identify
teachers to serve as mentors. Majch
new teachers with mentors. Pay
stipends to teacher mentors.
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scheduled meetings (both whole group and one-oj-onaching,
and peer observation. To compensate teacher rsdotaheir
time and additional responsibilities associatedhwhiis program,
we propose to use SIG funds to provide an annipared of
$1000[budget item #11]

For retaining staff

Career growth is promoted by a strong profesgditearning
environment that supports collaboration betweenaamdng
teachers both within and outside of their schodiad &
Newmann, 2000). Time for teachers to observe etudr
teaching is a necessary resource that is esstntled
development of expert teachers (Robert J. MarzZ20t0)). It is
also critical component for promoting teachers’fessional
growth through job-embedded learning (CLASS KeyB. An
annual schedule will be developed that enablesdadksroom
teachers to visit and observe other teachers ddrating
exemplary performance on one or more of the fivansts of the
CLASS Keys. Substitute teach¢sidget item #13ajJand
transportatiorjbudget items #49)will be made available by the
school’s leadership to provide up to one full sdtday (i.e. seven
hours total) annually for each classroom teachebserve other
teachers at GSD and at other schools (e.g. AASD).

Utilizing SIG funds to pay registration feesldravel costs for
teachers to participate in content area workshogdscanferences
[budget items #13a, #29, & #49pot only supports the
enhancement of content knowledge and pedagogitb{GkASS
Keys P 3.2), but lays the important groundworkifistilling
within teachers the norms, values, standards, eatipes that
characterize professionals who are committed tarergs student
achievement and school productivity long after 8l@ds are
exhausted. Teachers will be expected to implesteategies ang
practices learned at these conferences and afféinéeapportunity
to share these strategies with their peers.

Year 2 Adapt implementation to
accommodate feedback from Yea
participants. Identify additional
teachers to serve as mentors. Pa
stipends to teacher mentors.

Year 3 Full Implementation.

Year 1 Identify CLASS Keys
exemplary performances by facult
Develop observation schedule for
all teachers. Principal will monitor
implementation of the schedule
beginning in September.

Year 2 ldentify exemplary
teachers in other schools to be
observed. Develop observation
schedule and secure transportatio
and substitute teachers.

Year 3 Continued Implementation.

Utilize CLASS Keys performance
evaluation process to determine

improved instructional effectiveneg
among faculty.

Year 1 Identify content area
workshops and conferences
appropriate for teacher
participation. Survey teachers to
determine interest and preference
Schedule at least one-third of the

faculty to participate in at least one¢

content area workshop or
conference.

Year 2 Continue implementation
and require participation by at leag
one-third of faculty who have not
previously attended a content ared
workshop or conference off campt

Year 3 Continue implementation
and require participation by

=)
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remaining or new faculty who have
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More flexible work conditions

For retaining staff

Marzano, Waters, and McNulty (2005) remindhet Edward
Deming’s principles of total quality managementtomre to have
a strong influence on leadership practices in dituta Included
within the five basic factors that define the acti@f an effective
leader is the concept of trust building. CoveydPnotes that
this involves creating a climate which is perceitgdooth
employers and employees as a “win-win” environmeéntorder to
do this, our school’s leadership must know teacloerscerns,
what motivates teachers, and the necessary comsliito them to
operate at levels of maximum(Robert J. Marzanal.e2005).
Teacher members of our Leadership Team have nod¢dtdeal
working conditions include maximum access to cla@sis after
work hours, unfettered by time and supervisory trairgts. This
access enables teachers to create and maintasiti@gtearning
environment (CLASS Keys P 1.1) and maximize insgtomal time
(CLASS Keys P 1.2). To this end, all restrictieaduilding and
campus access including late night, holidays anekesds during
the school year will be lifted for teachers.

A crosswalk of the reward and incentive plaatsachment #1Ris
available.

not previously attended a content
area workshop or conference off
campus in the last two years.

Year 1 Inform teachers of
expanded accessibility to
classrooms and buildings. Modify
electronic card key access progral
to enable teachers to enter
classrooms and buildings as need

Years 2 and 3 Continued
Implementation

A6. Use data to identify and implement an insiaral program that is research-based and vertically
aligned from one grade to the next as well as atignith State academic standards.

Actions:

The transformational instructional programtfue Georgia
School for the Deaf will be comprised two overanchi
components: adoption of an ASL/English bilingualrfeng
environment and full implementation of standardseoa
education.

A review of the student achievement data ide#ti& substantial
weakness in the area of reading. School wide atataading
achievement using STAR Reading, Basic Reading lavgnand
CBM in reading indicate that no student at GSDeexding at or
above grade level. Out of 30"18rade GSD students without

Timeline:

Year 1 Initial Implementation

Redelivery of 48 hours of AEBPD
by teacher mentors to instructiona
staff. Monitor and evaluation

provided by teacher mentors,
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additional disabilities, six achieved a GE scorerabove 3.0. It
has been documented through observations and teache
conferences that during daily instruction throughdassrooms,
students struggle with basic communicative competemd
experiential knowledge. A review of the schoolsudoented
(published) language policies, staff interview abdervation
indicates that GSD has sustained a total commuaoic&t C)
philosophy.

During the 2009-2010 school year, GSD cat&éwith Dr.
Maribel Garate from Gallaudet University. Dr. Garest
recognized as expert in the field of bilingual eatian for deaf and
hard of hearing students. Based on two days o$i@am
observations, her findings indicated that there isajor
disconnect between the language of instructiontedanguage o
the deaf students. She further explained thatarticular, when a
teacher uses ASL and spoken English simultanedaishstruct in
the classroom, what actually occurs is that thdesitineither
acquires accurate ASL or English language andyat) the
information that is being communicated to the shisléy the
teacher is incomplete and in many cases, incompsitie.

The challenge facing GSD is not new or uniqueh&past 30
years reading achievement levels of deaf schowklsehas
increased by 1 grade level. For the 17-year-oldsth@ 18-year-
olds in the deaf and hard of hearing student nayreample for
the Standford Achievement Test Bdition, the median Reading
Comprehension subtest score corresponds to akbOtgrade
level for hearing students (Holt, Traxler, and All4997).

Although there are no assessments available tesasse
language functioning in American Sign Languagesé¢he
observations are reflected in the literature ogleage acquisition
for deaf students (McAnnally, Rose, & Quigley, 2D07

The term total communication (TC) consistsuditory
training, speech, speech reading, finger-spellang, the language
of signs (ASL) emphasizing the importance of usitigneans of
communication with deaf children at the earliestglole age.
Theoretically, this approach offers a reasonabhepromise for
effective communication. In practice, TC has failegrovide
students with complete access to either ASL oriEhgl'C has
not lead to expected gains in academic achievefoedeaf
students (Johnson, Liddell, & Erting, 1989).

Learning to read, then developing reading flyenawital in
order for individuals to adequately participatesatiety. Yet,
Marschark and Harris (1996) note that the deaf bidtool
graduate reads, on average, at the same level&sgear old
hearing child. Although small gains seem to havenbmade

ASL/English Bilingual Specialist

and instructional administration. 1
(monthly) consults provided by Dr.
Maribel Garate.

Year 2 Continued Implementation
Redelivery of 48 hours of AEBPD
by teacher mentors to instructiona
staff. Monitor and evaluation
provided by teacher mentors,
ASL/English Bilingual Specialist
and instructional administration. 5
(bi-monthly) consults provided by
Dr. Maribel Garate.

Year 3 Full Implementation
Monitor and evaluation provided b
teacher mentors, ASL/English
Bilingual Specialist and
instructional administration.

<
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through the implementation of Total Communicatioograms,
overall achievement remains considerably lowedgaf students
than for their hearing peers. Deaf children of qeaknts,
however, consistently outperform deaf children @difing parents
in reading skills and academic achievement (KusGneenberg &
Garfield,(1983); (Strong & Prinz, 1997). This obs#ron has
triggered the development of bilingual programschitéeek to
develop American Sign Language (ASL) as a chiluft f
language, so that the acquisition of a second Egei.e.
English) is made more efficient and effective (¢dite et al., 1992
Mason & Ewoldt, 1996). The empirical data showrarsy
positive relationship between signing and readkiliss
(Hoffmeister , 2000; Mann, 2006; Padden & Rams@p02
Parisot, Dubuisson, Lelievre, Vercaingne-Menard i8evieuve,
2005; Strong & Prinz, 1997, 1998). Since more ®aupercent of
children who are deaf have hearing parents, tlsiaition of
ASL as a first language is often delayed or negkbct

“Bilingual-bicultural programs differ from othe
programs most notably by their approach to first
language acquisition. While bilingual-bicultural
programs have respect for both ASL and English,
these programs advocate for ASL to be the first
language of children who are deaf. ‘Research has
shown that effective language has to be fast and
clear. ASL is an efficient language for visual
learning and is easier for Deaf children to acquire
as a first language than any form of English’
(Finnegan, 1992, p. 7). Johnson, Liddell, Erting
(1989) stated that ASL is the language choice of
adults who are deaf, and it offers access to the
school curriculum and other world knowledge. A
solid foundation in a first language leads to brette
English performance over time, and skills transfer
from one language to another.

“Teaching ASL as the first language for Deaf
children has additional benefits. ASL is the
language of Deaf people throughout the United
States. Proficiency in ASL automatically allows
membership in the Deaf community and in
cultural events that occur in communities where
Deaf people live. This membership is vital to Deaf
children because it promotes a healthy view of
who they are as human beings and increases self-
esteem and confidence in their abilities to interac
in a wide array of situations.

“There are several benefits of bilingual-
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bicultural education. Early access to
comprehensible language fosters early
cognitive development which, in turn,
promotes increased literacy and greater
academic achievement. Students who attend
bilingual-bicultural programs develop
functional skills in two languages. The
emphasis on early language acquisition and
establishing a first language (ASL) provides a
base upon which English is subsequently
taught. Students in bilingual-bicultural
programs have increased self-esteem and
confidence due to the healthy view of Deaf
children, acceptance of who they are as
human beings, and increased confidence to
function in bilingual-bicultural

environments.” (Baker & Baker, 1997)

It is evident that in order to bring about imped student
achievement, GSD must undergo a fundamental chartge way
it addresses the language deficits of the stud€hesinstructional
program must undergo a major shift to what woulddmesidered a
bilingual educational approach. That is, theretrbesconsistent
and pervasive use of teacher instruction thatliseted via ASL
and English in a manner that gives students coepled
comprehensible access to both languages.

The establishment of an ASL/English bilinglegrning
environment represents the most progressive andigirgg reform
in the education of deaf learners. The nationalenwent toward
standards-based instruction in public schools imly
transformational. At the GSD these two overarcluogponents
of our instructional program will be aligned to aresconsistency
and rigor between grade levels and within the ettidl program
as well.

Standards-based education is the foundatigtaohing,
delivery and assessment of the Georgia Perform@terelards
(GPS) for our students. These research-baseddda¢m
strategies have proven to increase student achaems we
develop the capacity in our teachers to use the®3 Keys
standards as they teacher the GPS in our bilifgaating
environment, student growth will results.

Full implementation of standards based educatiadhe
following four areas (as defined in the class keys)ecessary for
maximum benefit for our students.

Year 1 Initial Implementation

Year 2 Continued Implementation

Year 3 Full Implementation
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e Curriculum and Planning-Includes planning with
knowledge of content and delivery, understandinthef
curriculum, planning interdisciplinary instructioumsing
curriculum to plan instruction and assessment,guam
organizing framework, and planning assessment for
mastery

» Standards Based Instruction-Includes using resdmséd
strategies, engaging higher order thinking skillsng
differentiation, using flexible grouping, using temlogy,
demonstrating high expectations, communicatingniear
expectations, providing effective feedback

* Assessment of Student Learning-Includes using
diagnostic, formative and summative assessmernéegies
and using data to design interventions

* Professionalism-Includes maintaining a positiverie®
environment, maximizing instructional time, fosteyia
sense of community and belonging, helping studikes
responsibility for behavior and learning, estalifigh
relationships with family and community, growing
professionally through job embedded learning, eoimgn
knowledge and skills through professional learrdngd
actively supporting the School Improvement Plan

This implementation will lead to success infifte area of the
CLASS Keys; Student Achievement on GPS and non-GPS
curriculum.

As the GSD grows into full implementation odustiards based
education through professional development relatdde CLASS
Keys training on specific elements of the Keys amleling,
monitoring, and support of the implementation bstriactional
coaches, the instructional design team, teachdeteand
administrators, our students will reap the benefitese benefits
will be evidenced by increased student achievememss all
content areas and grade levels.

A7. Promote the continuous use of student datzh(aa from formative, interim, and summative
assessments) to inform and differentiate instradticorder to meet the academic needs of individual
students.

Rationale/Research:

Regular and frequent monitoring of student peesg is a critical
part of standards based instruction. Historicdtly students with
disabilities, acceptable goals and appropriatesrat@rogress
were determined by teachers, parents and schasmueel rather
than an external criterion. In order to meet higheectations an
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assessment system must include assessments thatojéatt how
students are doing against grade-level standadiprawide
immediate and ongoing feedback to modify instructibhe
National Center on Educational Outcomes recommdrelase of
multiple measures including the use of classroam{ative)
assessments, curriculum based measurements (CBaftive
assessments and large-scale assessments (Queng&maémy,
Moen, Thompson, & Morse, 2004). Each type of meabais
unique attributes that, depending on when theydneinistered in
the teaching/learning cycle, may be used as didignasterim and
summative assessments.

Diagnostic/ baseline assessmemtovides the instructional staff
with an understanding of what the student is brigdd the
learning task and is conducted at the beginnirtheyear or
instructional unit. For students with IEPs, thedimming” may be
marked by the beginning of the school year, emity ithe school
program or at the student’s annual IEP meeting.

80 years of research indicate that deaf and hangafing students
read significantly below that of hearing peers (Mefy, Rose, &
Quigley, 1999). Analysis of our reading achievendatt indicate
that only 13% of high school seniors at GSD arer @bove the
median grade equivalency score reported for theatehhard of
hearing sample group for the Stanford Achievemest,INinth
Edition (Holt, Traxler, & Allen, 1997).

Interim assessmentare used to monitor progress during the
teaching/learning cycle. Measures administerechdutie
instructional cycle may assess mastery of skils biave already
been introduced (e.g. teacher created unit testetmrk
assignments, and framework assessments) (Blackli&m/i1998)
consider an assessment ‘formative’ when the feddfvam
learning activities is actually used to adapt eching to meet th
learner's needs. By using assessments in a fwenady, teacher
are permitted to make adjustments to promote greateess for
their students (Stiggins, 2005).

D

Progress monitoring tools are also administered regular
basis during the instructional cycle using altakeatorms that
either systematically sample items from the ancualiculum or
represent global behavior that simultaneously regithe many
skills taught in the annual curriculum (Fuchs, 20®togress is
determined based on growth rate relative to grede |
expectations, the student’s performance on basatisessments
and in comparison peers within his/her classrodimese
assessments are crucial to the identificationuafestts who
require more intensive instruction and require nicequent
assessment within the RTI model (Fuchs, 1994) (§uehchs,
Hamlett, Phillips, & Bentz, 1994) and instrumerftalthe
development of goals, benchmarks, or short-terraativies for
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IEPs for students with disabilities (Deno, 1987).

Summative assessmentecur at the end of the instructional
task (school year, unit, or IEP).

Actions:

A school wide assessment schedule will be creaiedtp
each school yeaaftachment #133

Redeliver training on school wide assessments iatlyrin
use

Subscriptions to online assessments (AIMSWeb an
Renaissance Learning) will be renewed yedslydget
items #24 & #25]

Diagnostic/baseline assessments will be adminidtere
determine student achievement.

New students entering GSD at any time during theaic
year will be administered all pertinent baseline
assessments (based on grade placement) includieel in
school wide assessment program prior to the 30 day
placement IEP meeting

Every student at GSD will have an individually
administered an informal reading inventory ( éhg.
Basic Reading Inventory) no less than once a ygénd
students primary reading ELA teacher

Data from the diagnostic/baseline assessmentdevilise
to adjust or add IEP goals

Formative/Interim assessments will be used to roonit
students mastery and to determine needs for additio
instructional supports

Ongoing support including modeling and coaching el
provided to all classroom teachers by the instoneti
coaches

Assessments are integrated into the lesson plahs an
occurs continuously during the teaching learniracpss
Teachers and instructional leadership will monitor
ongoing assessments immediately following each
administration

Interventions will be developed or adjusted fodstuts
not achieving rates of progress sufficient to neaet of
year goals

Teachers and students will maintain data notebeakh
student that include the results of classroom, slolvale
and state assessment results

Summative assessments will be used to measuregdar
achievement for grade level expectations and egfdaate
of progress

Teachers will use year end results to make dedsion
regarding promotion/retention decisions and thelrtee

additional instructional supports/remediation foe t

Timeline:

Year 1 Initial Implementation
Refine school wide assessment
schedule. Increase opportunity for|
collaboration among teachers and
instructional leadership to discuss
assessment results. Incorporate
discussions of assessment results
between teachers and students int
instructional planning. Disseminatg
results to parents and stakeholder
in a timely fashion. Redeliver
formative assessment training to
teachers through staff developmer
activities that include coaching an
modeling within the classrooms.

Year 2 Progressive Implementatiq
Adjust assessment schedule as
needed. Provide refresher training
for assessment administration as
needed. Incorporate differentiated
assessment practices in the
classroom including portfolios,
performance assessments and pe
reviews.

Year 3 Full Implementation
Consistent and pervasive
incorporation of assessment
practices in every classroom

1 ERI%

—
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following school year |

A8. Establish schedules and strategies that peavickeased learning time (as defined in this edtic

Actions: Timeline:
* We will add an additional hour of reading Year 1 Initial Implementation
instruction/intervention (Failure Free Reading FPamg) Year 2 Full Implementation
daily for all students. This instruction/interviemt for Year 3 Full Implementation

middle and high school students will take placefi®00
a.m. to 9:00 a.m. and will be conducted utilizing
maximum student/teacher ratios of 5:1. Studenseifi
contained and elementary classrooms will have an
additional hour of reading instruction embedded their
regular class schedule. Instruction will be prodidby
certified teachers and paraprofessionals who eieive
professional developmefiiudget item #22]on program
implementation and at least one hour of profess$iona
development weekly that focuses on effective reqadin
strategies for deaf and hard of hearing studéntdget
item #23] This additional learning time will lengthen th¢
school day, which will start at 8:00 a.m. and end:@8
p.m. Monday through Thursday and every other Friday
This schedule change will add 144 hours of reading
instruction to each student’'s academic program theer
course of the school year. The total increaseaiired
instructional time from 2009-10 to 2010-11 is 72irsfor
all studentsdttachments #14 & #35

\14

*  We will schedule 17 extended learning Year 1 Initial Implementation
weekends{ttachment #1fbudget item #2, #3, #32, #33| Year 2 Full Implementation
#47)when all students will be eligible to remain on Year 3 Full Implementation

campus (instead of going home) to participate in
experiential, hands-on activities specifically desid to
increase their vocabulary, develop their commuidcat
skills, improve their conceptual knowledge basel, an
bridge American Sign Language to standard English.
Instruction will primarily be provided by deaf ahdrd of
hearing adults, alumni, and selected school staffvaill
begin Saturday mornings at 8:00. Saturday afters,0o
evenings and Sundays will be devoted to field i@ ds-
on experiential lessons, special event participatmd
extracurricular activities that are specially pladrand
designed to supplement regular classroom instmictio
Most of these experiences will end at 5:00 p.m. on
Saturdays and Sundays, but it is anticipated thatr8ays
will offer students who are traveling to and froueets
and activities additional supervised learning opyntties
into the evening. Extended learning weekends will
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provide participating students with an additionab 2ours
of experiential learning time.

Technology in Homes to Elevate Student Achievement Year 1 Initial Implementation
(THESA) [budget item #9 & #26]will provide selected | Year 2 Full Implementation
students with school-issued laptop computers taduseg | Year 3 Full Implementation
the summer under the supervision of teachers ceeshec
via the internet. Students will be assigned acadéasks
and work products designed to help them develop the
vocabulary, writing, reading, and overall commuti@ma
skills.
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LEA Application 2010 Attachment 2d

Transformation Model

A9. Provide ongoing mechanisms for family and camity engagement.

As Georgia’s only residential school for deadl dard of
hearing students, our students’ parents and tegective
communities are located all over the state. O0OB62f our
student population are day students who live withieasonable
daily driving distance from the school. Less th@fo of all other
students live in an urban community. Consequentéyhave very
few opportunities for parents and families to nmegetchool with
staff to discuss student progress and to engagghiool activities,
events, planning, School Council meetings, andPdrent Teachey
Dorm Association (PTDA). The following mechanismid
enable us to increase the opportunities for faanilgt community
engagement.

Actions: Timeline:

»  Our school website will include classroom teacteggs | Year 1 All classroom teachers will

that convey academic expectations, assignments, be given a description of
homework, testing dates, projects, etc. expectations for the content of thejr
web page(s) during preplanning.
Impact Parents will be informed of
accessibility of their child’s
By having access to online information on our sitet) our teacher(s)’ web pages during
students’ families will have up to date informati@yarding registration. Teacher web pages on
classroom expectations and descriptions of dadtrictional the school website will be fully
content. accessible and current beginning the

first week of school.
Monitoring
Year 2 Continued implementation

Information posted on the school’'s website éImonitored
daily by the administration and the school’s Lealigr Team. Year 3 Continued implementation

Evaluation

The annual parent survesttachment #2)7will include a
guestion regarding the quality, accessibility, affdctiveness of
the teacher web pages. A continuously accessblgbiack option
will be included on the website. All feedback wi# reported to
the School Council monthly.

« Parents will be able to use an on-demand, sectem@t | Year 1 Fullimplementation
connection to access and remotely monitor theldshi | beginning the first week of school.
academic progress, grades, attendance, punctaatity | Collect baseline data.
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behavior.
Impact

Because most of our students’ parents/guardiamt live
within an hour’s driving distance from our schdbis
accessibility will promote and facilitate commurtioa between
the home and school and enable parents/guardigmeine
appropriate support and direction for their studemta timely
manner. This accessibility to individual studeatadwill provide
parents with the necessary information about tteidents’
progress and academic status to enhance commuonieeéth our
teachers and residential staff.

Monitoring

The Assistant Director for Students Services vélresponsible
for ensuring accuracy of student data and accdigsiboi this
online information.

Evaluation

The Office of Student Services will measureftegquency and
number of parent log-ins. Teachers will reporigpainitiated
communication quarterly regarding student acadgmugress,
behavior, and/or attendance. These reports withhde to the
School Council.

A parent involvement coordinator will be hirgglidget
items #7 & #17]to facilitate and strengthen
communication between our students’ parents/guasdia
and teachers, residential staff, and School Coueil
addition to more traditional methods of facilitatiparent
involvement, the parent involvement coordinatot @al$o
schedule and facilitate six regional area parem/sic
meetings across the state during the course dctieol
year. These meetings will be designed to provatemts
with face-to-face access to school representatives
discuss concerns, school initiatives, the School
Improvement Plan, and resources that can help their
students be more successful.

Impact

Unlike all other public schools in our stater students’
parents/guardians live all over Georgia. The waegbrity of these
parents/guardians are stymied by distance, tineeearployment
constraints that restrict their physical presenteampus for IEP
meetings, special events, awards ceremonies, sgmrigetitions,

Year 2 Continued implementation.

Evaluate increased parent-initiatec
communication, using Year 1
baseline data.

Year 3 Continued implementation
Evaluate increases in parent-
initiated communication, using
Years 1 and 2 contact data.

Year 1 Recruit and hire a parent
involvement coordinator. Establis
positive and firm connections and
relationships with our students’
LEAs. Develop new parent
involvement strategies as part of d
School Improvement Plan.
Implement these strategies as
feasible in collaboration with the
School Council and Leadership
Team.

Year 2 Use results from Year 1
evaluation and data analysis to
modify parent involvement

strategies and School Improvemet
Plan. Continue implementation ar
develop strategies for marketing o
school to parents of deaf and hard
hearing students who are not

)

nt
d

of

enrolled at the GSD.
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assemblies, celebrations, field trips and the wrgadhool day. An
effective parent involvement coordinator will bdeabridge this
critical gap between home and school and creatghviement
opportunities that are currently unavailable, idahg regional
parent/school meetings within reasonable drivirggagices and
local parent coalitions. Additional anticipatechbéts will be
more meaningful involvement of LEAs in their stutiéprogress,
improved relationships with LEAs, and enhancemént o
perceptions of our school’s effectiveness and imissi

Monitoring

We will monitor and document all home/school caumications
and require the parent involvement coordinator aintain a daily
log of all such communications. Sign-in sheetd kgl utilized at
all regional parent meetings to monitor parentipigdtion. All
regional meetings will include one or more Leadgrdieam
representatives to help monitor the quality of fawe-to-face
interactions with parents and LEAs and to collabeety develop
recommendations for improving this critical componef our
School Improvement Plan. Teachers will be requiceahaintain
parent/guardian contact logs that will be inspeetedegularly as
their lesson plans. The parent involvement coatdinwill attend
all School Council meetings and produce and shaepart with
Council members as part of the monthly agenda.

Evaluation

We will use parent surveys, including the anmpaaknt survey
(attachment #17)o measure the degree of parent satisfaction
the effectiveness of our school’s operations aed gtudents’
academic progress. Surveys will also be utiliz#biving
regional parent and LEA meetings to determine takeholders’
perceptions of the benefits of these meetings laadnality of our
communication. Regional parent meeting attenddate, Family
Learning Weekend participation, parent-initiatedasd contacts,
student discipline data, and faculty surveys wallused to evaluat
the effectiveness of our parent involvement coattin

Parents will be encouraged to attend and partieijpabne
or more Extended Learning Weekend activities.hin t
recent past, we have identified and planned fararual
Parent Learning Weekend that attracted a maximum
participation of approximately one-third of our fities.
The 17 proposed Extended Learning Weekends includ
in the SIG application will provide significantlpcreased
opportunities for parents/guardians to visit ounpas and
become involved in the experiential learning envinent

Year 3 Continue implementation
using results from Year 1 and 2

evaluation data to modify, create,
and/or expand parent involvement
strategies and outreach.

with

(0]

Year 1 Full implementation will
include lodging and travel
coordination by the Parent
Involvement Coordinator. Familie
will be provided with ELW
esichedules and related information
on Registration Day. The School
Council and PTDA will encourage
parent participation throughout the

created for their students. Parents will also laoeess to

year.
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resources during Extended Learning Weekends design
and provided to help them help their students atého

Impact

Parent involvement and participation in Extentdedrning
Weekends will substantially reinforce our instrootl program
and clearly demonstrate to students the collah@rapirit and
collective determination between their parents/diaas and our
school that support their success and progresen®&uardians
who observe and patrticipate first hand in thesegeptial
learning activities will better understand and bkedo provide
equivalent experiences for their students at hamderatheir
communities.

Monitoring

The Parent Involvement Coordinator will moniparent
attendance and participation in one or more oflthecheduled
Extended Learning Weekends. We will personallytacin
families that have not participated by the encheffirst semester
and encourage them to visit before the end ofthed year.

Evaluation

The Parent Involvement Coordinator will repantnily
participation in Extended Learning Weekends amntloathly
School Council meeting. Family participation wit measured
against the goal of 100% participation by the ehithe school
year. The annual Family Learning Weekend surveylte will be
compared with parent satisfaction ratings frompghevious year.

We will regularly participate in deaf social events
conferences, parent meetings, assemblies, senaindrs
workshops at off-campus locales throughout thes stat

Impact

Raising awareness of our school’'s mission aagtbgress of
our students is critical to our continued success alumni and
Georgia’s deaf and hard of hearing citizenry lesvaut our
school, their interest and support will providewith additional
resources and guidance that will positively impaat school’s
ability to successfully implement our School Impzawvent Plan.
Substantially increasing our participation in thegents will also
promote our school and provide LEAs and the friesnat$ families
of potential students with quality information abthe GSD
experience. Student participation in these eveutside of regula
classroom schedules will enable them to learn hmeessful deaf

e
Year 2 Continued implementation.

Evaluate parent participation using
Year 1 baseline data.

Year 3 Continued implementation.

Evaluate parent participation using
Year 1 and 2 baseline data, along
with student achievement scores ¢
standardized tests.

Year 1 Initial implementation.
We will actively participate in at
least ten (10) such events outside
the local community. We will
develop a calendar or schedule of
such events that occur annually of
otherwise regularly throughout the
state.

Year 2 Increased implementation
We will increase our participation
by 50% to at least 15 such events

Year 3 Increased implementation
We will increase our participation
by 33.3% to at least 20 such even
statewide.
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and hard of hearing adults live and work beyondGis®. This
knowledge and these experiences will reinforcertiportance of
academic success and the pursuit of a regularrdglo

Monitoring

We will document our participation in these egethroughout
the school year and maintain a log of all visitmreur exhibit
table (when appropriate) and contacts made ateaatht.

Evaluation

We will measure increases in PTDA membershimetary
contributions, scholarship awards, volunteers, lenemt, event
participation, and the graduation rate.

The Parent Teacher Dorm Association (PTDA) will be
restructured to provide for more parent and regiden
staff involvement in our students’ academic progsamd
school activities. A PTDA representative will paipiate
in all School Council and Leadership Team meetingse
PTDA will conduct at least four general assembly
meetings during the school year.

Impact

Increased awareness of parent leadership ant/ement in
school level decision-making and school improvenmguning
will promote support and interest among our stusidatnilies
which we anticipate will result in more frequentrmounication
between school and home, and more participatiatuident
activities and school events.

Monitoring

Membership and attendance at PTDA meetingsbeill
documented. Minutes will be kept of all generaleasbly and
executive committee meetings and posted to ourdshwebsite.

Evaluation

The annual Family Learning Weekend survey resill be
used to measure increased levels of parent saisfagith the
guality of our school and opportunities for pagtion. We will
measure and report to the School Council the iser@aparent
and staff membership in the PTDA.

We will develop additional and stronger relatiopshiith

Year 1 The election of new

officers and revision of the PTDA's

bylaws will enable the restructurin
to be completed by the end of the
year. Four PTDA general assemb
meetings will be scheduled,
announced, and conducted.

Year 2 Continued implementation.

Increase parent membership in the
PTDA by 10%.

Year 3 Continued implementation.

D

ly

1%

Year 1 Implementation initiated.
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LEAs and RESAs to assist with outreach and early
identification, increase parent involvement, depelo
effective instructional practices, and provide techl
assistance for the education of deaf and hardanfrge
students regardless of their schooling locale.

Impact

Stronger relationships and improved communicatdh LEAS
and RESAs will enable teamwork and help improveeusi@nding
of the academic and social needs of deaf and Hdreaoing
students. This should result in better coordimatibavailable
resources, more appropriate student placementiolegjsnore
effective IEPs, and better informed parents.

Monitoring

We will maintain a contact log that documents al
communications between GSD staff and LEAs and RESKe
will document participation of LEAs and RESA re@etatives in
phone conferences and technical assistance cadli@mmeetings
on and off campus. We will also document consioltatequests
from LEAs and our responses.

Evaluation

We will measure increases in the number andigeqgy of
participation of LEA representatives and parent&id meetings,
along with GSD staff participation in collaboratireetings off
campus.

We will offer free American Sign Language (ASL) sdas
to parents/guardians and families and provide paneith
ASL dictionaries and DVDRoudget item #31] These
classes will also be available to the communityafor
nominal fee.

Impact

Because more than 90% of our students’ faméresunable to
communicate anything other than extremely rudimgrtantent
to their students, parents and family members vertgipate in
these classes and use the dictionaries and DV D¢essled
should be able to provide more support for and wlp their
students’ academic studies. Parents with operai8le skills will
be able to use a videophone to communicate with shedents at
school to help motivate and assist with classrossigaments thu
bridging the disconnect that can and does impedstadents’
academic progress. These improved communicatidia skl

"2}

Initial contact and consultation log
developed and maintained by the
Office of Student Services.

Year 2 Continued implementation.

GSD sponsored technical assistar
workshop scheduled and conducte

Year 3 Continued implementation.

Year 1 Implementation initiated.
ASL class schedules developed,
announced, and promoted. Staff
interpreters provide training.

Year 2 Continued implementation.

Arrange for ASL classes to be ma
available to parents at other
locations beyond our campus.

Year 3 Continued implementation.
ASL classes expanded as needed|.
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also enhance communication and social relationsttipeme
between and among family members.

Monitoring

We will document parent participation in ASL stas and
families’ requests for additional resources. Wk dacument the
number of ASL dictionaries and DVDs distributed28D
families.

Evaluation

We will measure increases in parent participaiticASL classes
and requests for additional resources. Studemegswill be used
at the beginning and end of the school year tosagheir
perceptions of their parents’ ASL skills.

A10. Give the school sufficient operational flaktly (such as staffing, calendars/time, and buthggtto
implement fully a comprehensive approach to sultist&nimprove student achievement outcomes an

increase high school graduation rates.

Actions:

Because GSD is a State School, the Georgiareent of
Education (GADOE) serves as both our LEA and ouk.SE
GADOE has committed to give GSD sufficient opernadio
flexibility to fully implement the instructional pgram and
supports outlined in this document in order to taitgally
improve student achievement and increase high sgnaduation
rates.

Timeline:

Year 1 Full implementation
Year 2 Full implementation
Year 3 Full implementation

All. Ensure that the school receives ongoingnsite technical assistance and related support tinem
LEA, the SEA, or a designated external lead pamnganization (such as a school turnaround

organization or an EMO).

Actions:

Secure consultative services with Dr. Maribal&le (see
section 1.c. of this document) including classrambaervations,
teacher training sessions and schoolwide presengati

Timeline:

Year 1 Contract with Dr. Garate
for a total of 10 (monthly) visits to
GSD.

Year 2 Contract with Dr. Garate
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Commit to full participation in the CAEBER Lanmgge
Planning program at Gallaudet University for thguieed two
years (see section 1.c. of this document).

Comply with all GADOE directed professional depment
expectations, training activities, and informatutata requests.
Adjust daily work schedules as needed to accomrsodat
availability of technical assistance and relatgopsut providers
(e.g. State Schools liaison, State School Dire€@dfice of
Education Support and Improvement, consultantsjeen etc.)
Communicate technical assistance and related suppeds
regularly to designated GADOE personnel. Collalveth
GADOE, RESA and/or GLRS staff to secure the profesd
development support described in our response to A4

for a total of 5 visits to GSD.

Year 3 Contract with Dr. Garate
on an as needed basis.

Year 1 Send two teacher
“mentors” to Gallaudet University
for initial training in AEBPD. Plan
for the redelivery of 48 hours of
instruction to the instructional staff.

Year 2 Send two teacher
“mentors” to Gallaudet University
for follow-up training in AEBPD.
Plan for the redelivery of 48 hours
of instruction to the instructional
staff.

Year 3 Continued implementation
as directed by CAEBER.

Year 1 Full Implementation

Year 2 Full Implementation

Year 3 Full Implementation

B. Conduct a rigorous review process to recraitgean, and select an external provider to ensuaktyu

Actions: Timeline:
Do not complete this section. This item does ppiyato the

transformation model.

C. Align additional resources with the intervenso

Actions: Timeline:

e For 2009-2010, GSD was allocated $59,342 througk T| Year 1 Title I-A, Title | ARRA,
I-A Improving Academic Achievement Funds, used for| Title II-A, Title 1I-D, IDEA VI-B
Supplemental Educational Services (SES), supplanent and ARRA, School Improvement

instructional materials, and parent involvemertiatives.

Funds, E-Rate (pending), Parent
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For 2009-2010, GSD was allocated $41,868 through
American Recovery and Reinvestment Act (ARRA) Titl
Targeted Assistance Funds, used for tutoring sesyic
professional development, and parent involvement
initiatives.

For 2009-2010, GSD was allocated $7,505 throudk Tit
II-A Improving Teacher Quality Funds, used for teerc
recruitment and pursuit of Highly Qualified status.

For 2009-2010, GSD was allocated $965 through Title
D Enhancing Education through Technology, used for
instructional software and professional development

For 2009-2010, GSD was allocated $125,907 through
IDEA VI-B and ARRA, used for supplies, professional
development, and transportation.

For 2009-2010, School Improvement funds totaled
$150,000 used for professional development travel,
materials, and interpreters.

For 2009-2010, GSD was allocated $36,173 through
CTAE-Perkins for education career partnership, raog
improvement, State institutions, and professional
development.

An application for E-Rate funding for SY 2010-20t
approximately $100,000 is pending approval.

For 2010-2011, GSD was allocated $12,500 from th&e$
Board of Education for a parent mentor.

Mentoring Funds

eYear 2 Title I-A, Title | ARRA,

Title 1I-A, Title II-D, IDEA VI-B
and ARRA, School Improvement
Funds, E-Rate (pending)

Year 3 Title I-A, Title | ARRA,
Title 1I-A, Title 1I-D, IDEA VI-B
and ARRA, School Improvement
Funds, CTAE-Perkins, E-Rate

(pending)

Transformation Model

D. Modify practices or policies, if necessarygetmble the school to implement the interventioliy fu
and effectively.

Actions: Timeline:

Year 1 Full implementation
Year 2 Full implementation
Year 3 Full implementation

Work with GADOE to develop procedures for utilizing
SIG funding to pay Extended Learning Weekend sthfb
are not State employees.

Work with GADOE to streamline contract issues ft& S
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approved services.

* Provide SIG funded supplemental pay for teacheds an
support staff to attend IEP meetings and scheduled
professional development sessions during the suritmer
preparation for the following school year.

» Transport students home every other weekend to

accommodate extended learning weekends, and requife

parents of non-participating students to providerahtive
transportation arrangements.

» Provide overtime pay through SIG funds to non-exemp
GSD staff to support extended learning weekends.

* Reschedule SES to take place on alternating Friday
afternoons from 1:00 to 4:00 PM.

» Stagger daily staff work schedules to provide fidity in
addressing student needs associated with extended
learning time interventions.

E. Sustain the reform after the funding periodsend

Actions:
ASL/English Bilingual culture

Since the training, mentor stipends, redelivand monitoring
systems will all be in place before the end ofghamt period, the
bilingual culture will be pervasive throughout ttempus, and ouf
mentors will be available to train new staff menshewur
ASL/English Bilingual program will be fully sustable beyond
the 3-year grant period. The program associatel thvé bilingual
culture (the Fairview Learning Program for the Desflso fully
sustainable beyond the grant period since allitrgjrpurchase of
training materials, student workbooks, teacher SNIBBard
technology, and monitoring visits will be compléfore the
grant period expires.

An additional program which contributes to &feL/English
bilingual culture at GSD is the availability of #é\SL classes at
all levels for GSD staff. These classes are noedéent on grant
funding, and are therefore completely sustainakdieinistration

Timeline:

2013-14 and beyond
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of the Sign Language Proficiency Interviews hasfeeded
through other sources in the past, so we wouldmetuthat
avenue of funding.

Sustainability of Extended Learning Weekenddiffscult to
gauge. Some years ago, GSD students were keptgyuseor
several weeks at a time, so we know that it isiptesgo maintain
the housing aspect. We are hopeful that the lijeaativities could
be supplemented with volunteer hours, communityettp
flexible hours for support staff, and other creatmethods.

Support personnel positions for the implemeoedf the
bilingual culture hired with grant funds (ASL/Ergi Bilingual
Specialist, Residential Learning Coordinator, Dar&e) will not
be sustainable after the grant period without #lp bf the
GADOE. The bilingual culture and academic expectet]
however, will be consistent and pervasive by tima¢t The
coaches, administrators, and AEBPD mentors wilehtavassume
responsibility for these roles.

Implementation of Standards-based Instruction

Professional development on standards-basé&datisn
(planning, delivery, assessment and monitoring BELs an
ongoing, “in house”, job-embedded professionaldeay. All
other professional learning will be tied to thesedards and
elements. Coaches and administrators will be tcaiogorovide
support to all staff and delivery to new staff loé$e standards.
Teachers will have completed study of the CLASSKeyd will
have been evaluated for 2 years using the CLASS lkewluation
System. All of these factors allow the culture anactices of
standards-based instruction to be completely swadtée beyond
the grant period.

The appropriate, research-based curriculumrgedvention
programs associated with standards-based instnuittie Failure
Free Reading Program, Writer's Workshop, Shurleglish) are
also completely sustainable beyond the grant pesiioek all
outside training will be complete and all materischased
during the grant period, the monitoring systems lnglin place,
and the Reading Specialist/Coach will be fullyniead to provide
support for the programs to all staff, and delivaining to new
staff. The extension of the school day will notdessible beyond
the grant period, so daily schedules will havedabjusted to
allow for continued implementation of all curricuotdintervention
programs.

This standards-based instruction needs to besded by highly
gualified teachers. We will continue to use Titl&Ifunds and the
involvement of the Principal to promote completain
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requirements for highly qualified status. Fundingthe mentoring
program will have to come from other sources. Tostpn of
Recruiting Coordinator will not be sustained, tha tontacts
made and relationships formed should help futureuréng
endeavors.

Each student’s IEP will be used to drive hisfiéerentiated
standards-ts®d instruction and remediatioBince professional
development will be complete, the IEP software paog
purchased, and the Assistant Director of Studenti&ss able to
provide support for all staff and train new stafthis vital area,
this program is fully sustainable beyond the ggsertod.

Summer programs providing increased learning tionestudents
(THESA) and support and training for parents (Sumiamily
Outreach) Program will not be sustainable beyoredjtiant period
unless alternate funding is located.

Technical equipment that supports our standaagdsd
instruction (teacher laptops, student desktop caenpuupdated
SMARTBoards, etc.) will have been purchased podhe
conclusion of the grant period.

Rewards and incentives are not sustainableruktfe grant
period.
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LEA Application 2010 Attachm

Transformation Model

LEA Name: Georgia School for the Deaf

School Name: Georgia School for the Deaf

ent 2d

Annual Goals: The LEA must establish annual géaistudent achievement on the
State’s assessments in both Reading/English Laregieg and Mathematics to be use
to monitor Tier | and Tier Il schools. Write theraual goals below.

Reading/English Language Arts

2010-2011 School Year

We will increase the percentage of students ingga@d8 who meet or exceed standard
on the Reading/ELA CRCT by at least 10 percent dwe2010 passing rate.

We will increase the percentage of first time takers passing the ELA GHSGT by at
least 10 percent over the 2010 passing rate.

Is

2011-2012 School Year

We will increase the percentage of students ingga@d8 who meet or exceed standard
on the Reading/ELA CRCT by 10 percent or more ¢ver2011 passing rate.

We will increase the percentage of first time takers who meet or exceed standards
the ELA GHSGT by 10 percent or more over the 20d4smg rate.

Is

on

2012-2013 School Year

We will increase the percentage of students ingga@d8 who meet or exceed standard
on the Reading/ELA CRCT by 10 percent or more ¢hver2012 passing rate.

We will increase the percentage of first time takers who meet or exceed standards
the ELA GHSGT by 10 percent or more over the 20dsmg rate.

Is

on

Mathematics

2010-2011 School Year

We will increase the percentage of students ingga@d8 who meet or exceed standard
on the Math CRCT by at least 10 percent over tH®2fassing rate.

We will increase the percentage of first time takers passing the Math GHSGT by at
least 10 percent over the 2010 passing rate.

Is

2011-2012 School Year

We will increase the percentage of students ingga@d8 who meet or exceed standard
on the Math CRCT by 10 percent or more over thel2t¥ssing rate.

We will increase the percentage of first time takers who meet or exceed standards

Is

on

the Math GHSGT by 10 percent or more over the ZiHsking rate.
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2012-2013 School Year

We will increase the percentage of students ingga@d8 who meet or exceed standard
on the Math CRCT by 10 percent or more over the23t¥ssing rate.

We will increase the percentage of first time takers who meet or exceed standards
the Math GHSGT by 10 percent or more over the ZiHs3ing rate.

Is

on

Graduation Rate

2010-11 School Year
We will increase the number of graduates earniregalar high school diploma by at
least 10 percent over 2010.

2011-12 School Year
We will increase the number of graduates earniregalar high school diploma by at
least 10 percent over 2011.

2012-13 School Year
We will increase the number of graduates earniregalar high school diploma by at

least 10 percent over 2012.
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